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http://www.scottforesman-historysocialscience-ca.com/index.html

Read this Prior to beginning this unit...

First Grade Unit 4 “Our Neighborhood at Work”
Activity/Investigation:
This activity can be on-going throughout the four week unit.

With the class, create a list of questions to ask in an interview. These should be based on
what you want to know about a person’s job.

Some suggestions:

Where do you work? What is your job called? What do you do in your job? What tools do
you need? Where /how did you learn to do your job? Do you need to wear a special
uniform? Who do you help in your job? Does your job provide a service or provide goods?
Why is your job important to you? Why is it important to your community? Could | do
your job when | grow up?

At the beginning of the unit, after questions are created, type them up with space for
answers and send home for parents to answer. These interview questions are available in
Spanish for parents. At the same time, attach a letter explaining the unit about to be
studied. Ask if anyone would be willing to come in and talk to the class about their job.

Select people in your school or community to interview. Some suggestions within the
school: the custodian, school nurse, speech therapist, secretary, cafeteria worker,
principal. Suggestions in the community: a parent willing to come in, a police officer,
firefighter.

Writing: Follow the directions below to produce writing: first a shared piece, then guided
and eventually independent.

After reading about different occupations, students will have the opportunity to recall
the things they learned about that occupation.

a. Use a tree map.
b. Then orally rehearse the sentences that can be written from the tree map.

c. Use student journal pages as referenced in the lessons.

Variations: Students could interview their parents, present the information to their class
and write about the parent’s job.
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SAUSD Common Core Lesson Planner

Teacher:

Unit: 4
Lesson
Preparing the
Learner A

Grade Level/Course: | Duration: Estimated 60 minutes

First Grade

Common Core
and Content

SL1. Participate in collaborative conversations with diverse partners about first grade topics and texts with
peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to

Standards others with care, speaking one at a time about the topics and texts under discussion).
b. Continue a conversation through multiple exchanges.
Materials/ 1. Powerpoint of Collaboration
Resources/ 2. Butcher paper for tree map of collaboration/student talk (see example included)
Lesson 3. Rules of Collaboration
Preparation 4. Collaboration Song
Objectives Content: Language: Students will be listening and
Students will learn how to work together in collaboration speaking in a whole group and with
groups and establish rules of collaboration. partners.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level | 57 1 evel 3: Strategic Thinking [ |Level 4: Extended Thinking

College and Career
Ready Skills

X Demonstrating independence (] Building strong content knowledge
>XResponding to varying demands of audience, task, purpose, and discipline
X Comprehending as well as critiquing X] Valuing evidence

X Coming to understand other perspectives and cultures

Common Core
Instructional Shifts

(] Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

X Regular practice with complex text and its academic vocabulary

Academi
Vocabula
TEACHER
PROVIDES
SIMPLE
EXPLANATION

KEY WORDS ESSENTIAL TO UNDERSTANDING WORDS WORTH KNOWING

Rules of Collaboration, evidence,
conversation

Pre-teaching
Considerations

Consider pre-teaching the vocabulary concepts

Lesson Delivery

Instructional
Methods

Check method(s) used in the lesson:
XIModeling
DX Guided Inquiry  [X] Reflection

X Guided Practice [X] Collaboration [ | Independent Practice

Lesson
Opening

Prior Knowledge, Context, and Motivation:

Say: Today we are going to learn how people work together in teams to accomplish
a goal, or job. Discuss what it means to be on a team (sports, etc.) Talk about how
teams in school also work together toward accomplishing a goal. Tell students that
sometimes the goal is a finished product, something they make together, and other
times the goal will be learning something.

SAUSD 2013 Common Core Preparing the Learner A
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Lesson | Play the powerpoint of pictures of people collaborating Differentiated
Sequence | yighlay the powerpoint of Collaboration. Tell students that they will be Instruction:
looking at different ways people collaborate. English
1. With each slide, Ask: What did you see or notice? What did you see Lear.ners:
the people/students/children doing? Use Think-Pair-Share strategy for P r.OVI(_ie St‘.ld?nts
talking about what they see. with linguistic
2. Elicit ideas from the students. Facilitate a conversation that explains: patterns:
students making eye contact, only one student speaking at a time, Isee
students listening to each other, students helping one another, students [ hear
focusing on the same things, sharing materials. The people are
3. Record their suggestions on the left side of a tree map of collaboration. | —
Left side is “What do we see?” Use positive language: ie. “Focuson | 1he students are
the project”, not “don’t play around”. —
4. Direct students’ attention to the right side of the tree map. Ask them to .
talk about what they think they would hear the people saying in the Special Needs:
pictures. Again, use Think-Pair-Share and share out whole group. Chunk sentences
5. Record students’ suggestions under “What we do hear?” Be sure to for them to
include: quiet voices, one voice at a time from each group, “I agree.”, | fepeatas
“What do you think?” “Ithink .” “Can you help me necessary.
understand  ?” “Thank you.”, “Please.” Provide time for
6. Ask: What do you think our rules for collaboration should be? partner talk.
Create rules for col!aboration on a circle map: . | Accelerated
1. Say: Now let’s look at the rules as they look a lot like our own. We will | | oarners:
follow them when we work in groups together.
2. Display the rules and give examples so they understand them.
3. Optional: Sing the “Collaboration Song” by Vivian Kusiak to finish
off the lesson!
4. Say: Tomorrow we will practice our rules in groups!
Lesson Reflection
Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
9
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Setting up for Collaboration Groups

1. Collaboration Groups will ideally be set up in groups of 4. Most of us have 31
students. So you can make the last row two groups of 3.
Elbow partners <

§ —_—
NMhigh| 2 mee| 1 high |2med |1high |2 med
3 mec 4Towy |3med |[4low |3 med |4 low

>
collaboration groups___]

2. Each group member has a job:

e Team Captain - Make sure everyone is working and assignment gets
completed.

e Materials Manager- Picks up materials used by the team.

e Materials Manager- Collects and puts back materials used by the team.

o Editor- Checks groups work and fixes mistakes.

3. Initially, when setting up Collaboration Groups, it is suggested that you assign
the Team Captain Job to a student who can take on the leadership role. This
person will have the Team Captain Job for a few weeks. Students may keep the
same job for about 2-4 weeks, until you feel students are comfortable with the
routines. This allows students to become comfortable working together before
introducing more difficult tasks.

4. Materials- Students use a specific color when they write during feam projects.
This helps with accountability. You are easily able to see what students have done
individually.

1- Purple 2-Red 3- Blue 4-Green

Have crayons or markers in these colors available with group supplies. You may
have pencil boxes or baggies with supplies groups regularly need. Items might
include scissors, pencils, and glue.

Adapted from work by B. Noriega 10



Introducing Collaborative Groups

1. When beginning a Collaborative Group Activity always begin by explaining the
purpose of working in groups: "We are connecting our brains to become smarter!”
2. Next, review Collaborative Group rules and explain why they are important.
Read the first rule, have the students read it with you and then tell their Elbow
Partner. Go over each rule using the same procedure.

3. Then, model jobs one by one. Have class model along with you. For example, for
Team Captain, students may echo talk things that a team captain might say like,
"Good job." or "We all need to be working on this project.” For Materials Manager
you can show what materials the team needs and how to distribute them in their
group. Editor you can model how they would check that everybody from the team
has their name written on the project paper.

4. Before releasing Collaborative groups, ALWAYS model the activity whole class.
Make sure students know what each job is and what the job of the entire group is.

5. For the first few experiences in Collaborative Groups, give the students simple
tasks so they can focus on routines. A great first activity is to allow groups to
sort math manipulatives on tree maps (These are simple to create by drawing a
tree map on construction paper and laminating for future use). They can work
together to decide how to sort. Allow students to become comfortable working
together before introducing more difficult tasks.

6. Once students are comfortable with their Collaborative groups you can begin to
introduce more difficult concepts.

7. Always have students report their learning at the end of Collaborative Group
time. This can be done in the whole group setting or Elbow Partners can share
their learning.

Adapted from work by B. Noriega
11



Collaboration Groups

During Collaboration Group time, students work in small feams on an activity.
Students are accountable both as a group and individually.

Prior to Introducing Collaborative Groups:

1. Students are VERY familiar with classroom rules and routines.

2. Students are comfortable working in partners A student's Partner is the person
sitting next to them on the carpet or at their desks. When students get into
Partners they touch elbows ("Lock"), make eye contact ("Look"), and turn to each

other ("Turn").

3. Try fo arrange seating on the carpet and at desks to facilitate
heterogeneous grouping.

Adapted from work by B. Noriega

12



What do you see? What do you hear?

13
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To the fune of "Bingo” Q @

Teamwork is a way to learn.
Each of us will take a turn.
Co-lla-bo-ra-tion
Respecting everyone.
Taking turns is how it's done.
So we are safe and learn, ohl

We share ideas and get work done
Collaboration is such fun!
Co-lla-bo-ra-tion
Taking turns not just one,
Participating everyone,

So we are safe and learn, oh.

Collaborate in every way
Be a team so we can say,
Co-lla-bo-ra-tion
Work together everyone.
So your project's always done.
We love co -lla- bo- ra- tion.

By Vivian Kusiak

20



SAUSD Common Core Lesson Planner Teacher:

Unit: 4
Lesson
Preparing the
Learner B

Grade Level/Course: | Duration: Estimated 60 minutes.
First Grade

Common Core
and Content

SL1. Participate in collaborative conversations with diverse partners about first grade topics and texts with
peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to

Standards others with care, speaking one at a time about the topics and texts under discussion).
b. Continue a conversation through multiple exchanges.
Materials/ 1. Tree map and rules from previous day.
Resources/ Several sets of four different colored markers, colored pencils or crayons (blue,
Lesson. red, green and purple.)
Preparation 3. Identifying numbers (1-4) and jobs, in different colors (per the directions for
collaborative groups)
4. Jobs Chart that shows what each student’ job is for the day.
5. Talking Sticks
Objectives Content: Language: Students will be able to work
Students will learn how to work together in groups and be | together in collaborative groups to describe
able to perform their assigned job (team captain, editor, their jobs.
materials managerl, materials manager2)
Depth of X Level 1: Recall X] Level 2: Skill/Concept
Knowledge Level | [ | evel 3: Strategic Thinking [ JLevel 4: Extended Thinking
X Demonstrating independence X Building strong content knowledge

College and Career
Ready Skills

>XResponding to varying demands of audience, task, purpose, and discipline

X] Comprehending as well as critiquing [] Valuing evidence

Common Core
Instructional Shifts

[] Building knowledge through content-rich nonfiction texts
[] Reading and writing grounded from text

X Regular practice with complex text and its academic vocabulary

=S n
£E2 | S8y
QL 5 I =a
252858
“8 we o
9 - a
< >

KEY WORDS ESSENTIAL TO UNDERSTANDING WORDS WORTH KNOWING

EXPLANATION

Manager, Captain, Materials, Editor,
job role

Pre-teaching
Considerations

Consider pre-teaching proper use of markers, if they are being used.

Lesson Delivery

Instructional | Check method(s) used in the lesson:

Methods

XModeling XIGuided Practice [X] Collaboration [X] Independent Practice
[ IGuided Inquiry [X] Reflection

Lesson | Prior Knowledge, Context, and Motivation:
Opening | Say: Today we are going to talk more about how people work together in teams to accomplish a

task or goal. Then we are going to set up our teams, learn how they will work, and practice being
in teams. Let’s sing our collaboration song before we begin.

21
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Lesson

Review the tree map and the rules of collaboration.
Sequence 1.

2.

Read what collaboration looks like and what it sounds like.
Remind students about what is on the tree map (what we
should see and hear) as we work in our groups.

Establish groups:
1.

Now we will form our teams for collaboration in our class.
Students should have been seated strategically by this time, so
the teams are already obvious. If not, take time to rearrange
the seating to accommodate the teams, as shown in the
attached directions for setting up the teams (groups.) Assign
the numbers and colors, you may put the number in its color
taped to the corner of the desk, or write it on the name tag, or
you may want to make necklaces.

Talk to students about how sometimes they will work with one
partner and other times they will be working in teams of four
(model how those front students turn to face those behind
them and work at the same desks.)

. Distribute and explain “talking stick.” Model how and when

they are used.

Differentiated
Instruction:

English
Learners:
Provide close
proximity as
these students
work in
groups,
assisting with
language of the
task.

Special
Needs:
Provide close
proximity as
these students
work in
groups,
assisting with

4. Explain and assign jobs. Model how these are done (see language or
attached information). g}lfﬁéfﬁﬁﬁng
Practice working in collaborative teams: '
1. Sayi Now we will practice working with our teams. Accelerated
a. First: Have students talk to one partner in their group about L .
: . earners:
what their numbers, colors, and jobs are together so they know | 1, .
what they will be doing. leadership
b. Then: Write these sentence frames they will use as they roles in this
talk: My number is__. My jobis . The color I will use first task.
is .
Students will take turns, using a talking stick, to tell all team
members what their numbers, colors and jobs are. Begin with
the captain.
Lesson Reflection
Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
22
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SAUSD Common Core Lesson Planner

Teacher:

Unit: 4
Lesson
Preparing the
Learner C

Grade Level/Course: | Duration: Estimated 60 minutes

First Grade

Common Core
and Content

SL1. Participate in collaborative conversations with diverse partners about first grade topics and texts with
peers and adults in small and larger groups.
a. Follow agreed-upon rules for discussions (e.g., gaining the floor in respectful ways, listening to

Standards others with care, speaking one at a time about the topics and texts under discussion).
b. Continue a conversation through multiple exchanges.
Materials/ 1. Tree map and rules from previous lessons
Resources/ 2. Jobs charts for collaboration.
Lesson 3. Colored pencils, markers or crayons (green, blue, red, purple)
Preparation 4. 12X18 white construction paper (or the equivalent)
5. Collaboration Song
Objectives Content: Language:
Students will learn how to work together in Students will be able to work together in
collaborative groups and be able to perform their collaborative groups to draw a picture of themselves
assigned job (team captain, editor, materials and write what their job role they have in the group.
managerl, materials manager2)
Depth of X Level 1: Recall X] Level 2: Skill/Concept
Knowledge Level | [ 1 evel 3: Strategic Thinking [ JLevel 4: Extended Thinking

College and Career
Ready Skills

X Demonstrating independence [X] Building strong content knowledge
[JResponding to varying demands of audience, task, purpose, and discipline

X] Comprehending as well as critiquing [] Valuing evidence

Common Core
Instructional Shifts

[] Building knowledge through content-rich nonfiction texts
[] Reading and writing grounded from text

[] Regular practice with complex text and its academic vocabulary

Academic
Vocabulary
(Tier 11 &
TEACHER
PROVIDES
SIMPLE
EXPLANATION

KEY WORDS ESSENTIAL TO UNDERSTANDING WORDS WORTH KNOWING

Team jobs vocabulary

Pre-teaching
Considerations

Preparing the Learner A and B

Lesson Delivery

Instructional
Methods

Check method(s) used in the lesson:
XModeling
[ IGuided Inquiry [X] Reflection

XIGuided Practice [X] Collaboration [X] Independent Practice

Lesson
Opening

Prior Knowledge, Context, and Motivation:
Say: Today we are going work in our Collaborative Teams to remember our jobs
and then to accomplish a goal. Let’s sing our collaboration song before we begin!

SAUSD 2013 Common Core Preparing the Learner C
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Lesson
Sequence

Revisiting Collaboration:
l.

Ask #1 and 2 to talk together to remember what collaboration
should look like. Ask #3 and 4 to remember what collaboration
should sound like. Then ask them to form teams of four and 1,2
tell 3.4 what they talked about, so all students are reminded what
collaboration looks and sounds like.

Review rules.

Review the job roles on the job chart. Point to each icon next to

the number. Have each person from each group (1-4) raise their
hand when their job has been explained, so they remember what
they will be doing today.

Collaborative project:

1.

Tell students they will be working with their team to accomplish
their first project goal.

Have Materials Manager 1 come up and get a piece of white
construction paper and 4 markers or crayons(green, blue, red,

purple)

Tell the captain or editor to fold the paper into quarters. Show
two ways: four equal ‘squares’ or four parallel rectangles.

Explain that each student must use his/her color to draw a small
self-portrait, write his/her name and number, and write what job
he/she does on the team. Model this in front of the room (don’t
need to do picture).

Students must work together to decide how they will accomplish
this goal of representing each team member equally on the poster.

The editor must check to make sure everyone has completed their
part of the paper.

When completed, the materials manager 2 will return the paper
and markers.
These quadrants of job roles can be displayed around the rules for

collaboration and the jobs descriptions. You can give each team a

name.

Differentiated
Instruction:

English
Learners:

Provide students with
words in Spanish, if
you have the ability.
Or ask another student
to help.

Special Needs:
Assist these students
with writing and
drawing and make
sure their partners
assist in the groups

Accelerated

Learners:
Allow these students
to be leaders in each

group.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes

SAUSD 2013 Common Core Preparing the Learner C
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 1

Duration: Pre —assessment 30 minutes

Estimated 60 minutes (30 for reading, 30 for writing)
This lesson is the longest of the unit, because of the pre-assessment. The
pre-assessment could be done on a day before starting the unit.

Grade Level/Course:
First Grade

Common Core
and Content

Content Standards: History-SS

H-SS 1.6 Students understand basic economic concepts and the role of individual choice in a free-
market economy.

Common Core:

Reading Literature

RL1.2 Retell stories, including key details and demonstrate understanding of their central
message.

RL1.3 Describe characters, setting, and major events in a story

RL1.7 Use illustrations and details in a story to describe its characters, setting, or events.

RL1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1.

Standards Speaking and Listening
SL1.1 Participate in collaborative conversations
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.8 With guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e Student Learning Journal
Lesson e Small pictures of workers for picture sort: pre-assessment
Preparation e “Wake Up City” ppt. or “Wake Up City” trade book from OCR read aloud library
Blue:
o  Chart paper for circle map
e  Question word cards
e Student Learning Journal Writing
Objectives Content: Language:
Red: Students will learn about the people | Red: Students will listen to and retell a story to a
who help in the neighborhood through a partner.
pictorial & a first read.
Students will understand the difference Blue: Students will collaboratively practice creating
between statements and questions by and saying questions.
sorting sentences.
Depthof | 57y ovel 1: Recall X Level 2: Skill/Concept
Knowledge
Level X Level 3: Strategic Thinking [ ]| Level 4: Extended Thinking
[] Demonstrating independence [X] Building strong content knowledge
College and . . ] s
Career Ready X] Responding to varying demands of audience, task, purpose, and discipline
SKkills X Comprehending as well as critiquing [X] Valuing evidence

X Using technology and digital media strategically and capably

[ ] Coming to understand other perspectives and cultures
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Common Core

(] Building knowledge through content-rich nonfiction texts

Instructional | <] Reading and writing grounded from text
Shifts X] Regular practice with complex text and its academic vocabulary
z KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
. | 2BLE UNDERSTANDING
E = 5 E = <Zt harbor patrols, harbor, brighten, clank, crunch, rumble, dawn-pink, hum,
2T é = 3 hustle, bustle, jostle
R D = E g
£E :
& 0:3 ” (25 freighter, police officer, tug boats, bus prowling, waken, fresh-caught, crates, passengers,
E 5| B 8 Z drivers, unload tubs, station house, jets,
TE|Es s taxis
Q b a E =
< ===
[
Pre-teaching Consider moving students from desks to floor and back to desks for various parts of the lesson
Considerations
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling [X] Guided Practice [X] Collaboration [ ] Independent Practice
X Guided Inquiry [X] Reflection
Lesson Preparing the Learner:
Opening | Post & discuss the Big Idea & Essential Questions:
Big Idea:
People in a community depend on each other for services and goods
Essential Questions:
1. What does it mean to live in a community?
2. What is the difference between providing services and goods?
3. What services/goods are provided in a community?

Prior Knowledge: (10 minutes)

g 1. Tell students that we will begin a new unit on “Neighborhoods at Work”. Ask them to talk to
= their partner about their neighborhood and people who work there.

£ 2. Pre-assessment: Students should sketch a picture of their neighborhood and write a sentence
g about someone who works there. (Journal page 2) (Do not allow time for coloring at this

2 time. Students can color their picture at workshop or another time. This should be quick

2 sketch and write.)

E 3. Have students share their picture with their partner.

Context, and Motivation: (10 minutes)

1. Ask students to share out the worker their partner wrote about. Create a class circle map of
“workers in our neighborhood” with student ideas.

2. Pre-assessment: Have students work with a partner to sort the pictures of workers. This is an
open sort and students can sort any way they wish. Walk around and ask pairs to explain how
they sorted; jot down their categories for your own reference.

Lesson Interacting With Text: (15 minutes) Differentiated Instruction
Sequence | Read “Wake Up City” (Use the PowerPoint, larger to see the for Reading:

illustrations and text. OR If you have the trade book from your

OCR Library, you can place it on the document camera to read.) English Learners:

Provide sentence stems for
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Type of Reading: Read Aloud: No explanations necessary on this
first read — point to pictures as you read and use expression with
the rich language. Give the students time to look at the illustrations
that go with the text on each page.

After Reading (5 minutes): Say: Talk to your partner/s 2-4 about
what happened in the story and tell your partner some of the
details you remember.

Use proximity to listen to your students conversations (see
differentiated instruction on right for some strategies to assist
students). This is an opportunity to see how well your students
grapple with complex text and it will help you inform your
instruction on future reads of this text.

Let’s Reflect: Read and reflect on each essential question and
determine which ones were answered. Guide students to support
their answer using evidence.

Extending Uniderstanding:

Writing:

Prewriting (30 minutes): What is a Question?

1. Say: When we want to say something or give information, we
say it using a telling sentence which is a statement.

2. (Teacher gives examples of statements. For example use
“Wake Up City”, Say: There are many buildings in this city.
That is an example of a statement. Who else can share a
statement? (students share out statements, preferably from the
book: people are waking up, the sky is dark, etc., but accept
any statements.)

3. What do we say when we want to get information? We ask
guestions.

e Questions help us learn new information and get answers,
e There are key signal words at the beginning of a sentence

that tells us it’s a question.

4. Make a class Circle Map of question words: Use Question
Cards (Who?, What?, When?, Where?, Why? How?) Have
students copy into their Student Learning Journal, p. 3.

5. Orally Rehearse: Model using who?, what?, when?, where?,
and why? to ask questions using “Wake Up City .

Use the statement, “The police officers walk around the city at
night”, to formulate different questions. Have students use the
question words to ask a question about police officers.

6. Hold up a question card and ask students to ask a question
using that word. Repeat with other question words.

Examples:

Who walks around the city at night?

What do police officers do?

Why do the police officers walk around the city at night?

When do police officers walk around the city?

Where do the police officers walk at night?

7. Have students echo talk the statement and questions, using
inflection.

8. Do the same thing quickly with the statement: “Ducks swim
on the pond.”

partner talk:

Isaw .

The story was about .
In the beginning__ .
Then .
Attheend .

Students Who Need
Additional Support:
Prompt students by asking
questions about the setting,
characters, and plot.

Accelerated Learners:
Advanced Learners:
Encourage students to
include more details in their
retell: Talk Move-Tell me
more.

Differentiated Instruction
for Writing:

English Learners:
Assist students by using
Question Cards and
linguistic patterns for
questions.

Who ?

What  ?

Special Needs:

Assist students by using
Question Cards and/or
linguistic patterns for
questions. Provide
assistance for the
independent practice.

Advanced Learners:
Expect these students to
write an independent
question, also.

SAUSD 2013 Common Core Unit Lesson 1
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Generating Questions Class Tree Map with Student Learning
Journal, p. 4.

Under the statement branch, write and have students copy the
statement “Ducks swim on the pond.” Turn it into a question:
Where do ducks swim?

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 1
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construction worker

police officer







SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 2

Grade Level/Course: | Duration: Estimated 60 minutes-(30minutes reading, 30 writing)
First Grade

Common Core
and Content

Content Standards: History-SS

H-SS Students examine the geographic and economic aspects of life in their own neighborhoods
H-SS1.2.3 Construct a simple map

H-SS1.6.2 Identify the specialized work that people do to manufacture, transport, and market
goods and services and the contributions of those who work in the home.

Common Core:

Reading Literature

RL1.1 With prompting and support, ask and answer questions about key details in a text.
RL1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL1.3 Describe characters, settings, and major events in a story, using key details.

RL1.7 Use illustrations and details in a story to describe its characters, setting, or events.

S ETCETRE RL1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1.
Speaking and Listening
SL1.1 Participate in collaborative conversations
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.2 Write informative/explanatory text
W1.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e Prepare the chant: “Some Folks in a Town” on chart paper, or use the doc camera.
Lesson e Pictorial of a neighborhood-lightly draw streets and harbor MUST BE DONE PRIOR TO
Preparation BEGINNING THIS LESSON.
e Pictures for pictorial: Options: Draw buildings with markers or use pictures of the
buildings provided. (Color pictures of buildings are available on the website.)
e “Wake Up City” ppt. or “Wake Up City” trade book from OCR read aloud library on
document reader
e Pictures of workers for Circle Map
e Circle Map
Blue:
e Sentence strips (or chart paper) for sentences about teacher
e Learning Journal
e Process Grid
Collaborative Workshop:
e  White construction/drawing paper
e Crayons/markers/colored pencils
Objectives Content: Language:
Red: Students will read the text in a Red: Students will listen to a story and, with a
shared manner and look for details about | partner and then whole group orally classify people
the workers in the city. by their jobs in the community.

Blue: Students will recall and brainstorm | Blue: Students will formulate statements, orally and
what they know about teachers and their | then in writing, about teachers.
jobs (prewriting).
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X Level 1: Recall [_] Level 2: Skill/Concept

Depth of
Knowledge Level
[ ] Level 3: Strategic Thinking [ ] Level 4: Extended Thinking
[] Demonstrating independence X Building strong content knowledge
Coll d
C a: e :;g;z:dy [ ] Responding to varying demands of audience, task, purpose, and discipline
Skills X] Valuing evidence

[ ] Comprehending as well as critiquing
[] Using technology and digital media strategically and capably

X] Coming to understand other perspectives and cultures

Common Core

[ ] Building knowledge through content-rich nonfiction texts

Instructional X Reading and writing grounded from text
Shifts
X] Regular practice with complex text and its academic vocabulary
o z KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
Sc | g8uP UNDERSTANDING
E : I=a<g
2 Q > s 2
® o 5 2 b S .
§ = Fa g dawn, workers, beat, harbor, stir
=] Qa “
ET le,ue
E é & > E é prowling
<« E 3 g

Pre-teaching
Considerations

Consider how much experience your students have had with small group collaboration/
brainstorming and using complete sentences. This writing lesson will focus on statements about
teachers that students will turn into questions tomorrow.

Seating: from carpet area (whole group activities) to desks or vice versa depending on your class
-especially for transitioning from red to blue lessons

CCSS Foundational

Continue teaching the foundational standards through the Open Court Reading.

Standards
(K-5 only)
Lesson Delivery

Instructional | Check method(s) used in the lesson:

Methods = Modeling X Guided Practice [X] Collaboration [ | Independent Practice

X Guided Inquiry [ ] Reflection
Lesson | Prior Knowledge, Context, and Motivation: (5 minutes)
Opening % Revisit the Big Idea and Essential Questions
1. Introduce the song “Some Folks in a Town”.
. Revisit the circle map you made yesterday with the workers students mentioned in their writing.

E 3. Tell students that you are going to be reading and thinking about other people who work in
=2 communities and will add to our circle map.
€ | Lesson | Preparing the Learner: (10 minutes) Differentiated
S Sequence | Drayy a pictorial of a neighborhood. Say: Let’s draw a community like Instruction for
= Santa Ana. There are so many people that help us to be safe, make or grow | Reading:
2 things for us to eat, and help us live day to day. Think of some of these
3 places in our neighborhood. What are some places we have in our English Learners:

neighborhood where we get help or buy things that we need?

1. Pictorial of neighborhood. (10 minutes) See sample
Although you have lightly pre-drawn the neighborhood, you want your
students to have a chance to think of some places first.
e Begin by drawing the road through the neighborhood. As you

Assist these students
with the vocabulary by
also pointing to the
pictures as you reread
(Also use ELSG

SAUSD 2013 Common Core Unit Lesson 2
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draw, explain that roads run through the neighborhood from the Guide 168-169)

busy streets downtown, to the neighborhoods with houses and Provide sentence

apartments. frames: Thereis .
e Optional: draw the harbor and ask what they remember about the | Isee .

harbor, (boats/people).

Option 1: Place the black and white or colored buildings on the Students Who Need

road and in the harbor, explaining and asking students what they Additional Support:

know about each store or building/station/office. Assist these students
Option 2: Draw the building simply, explaining each one. This with the vocabulary by
will take longer, so it is up to you and your style. also pointing to the
2. When the pictorial is done, explain that the students will help add more | pictures as you reread.
as they learn more about the people who work there. Use pictures on the
circle map for students
Interacting With Text: (20 minutes): who don’t read.
“Wake Up City” on PowerPoint or with library book on a document
camera. Accelerated
Learners:
Type of Reading: Second Read, Read with a Purpose: Write the words on the
(This reading will focus on the details of the story — to answer the question: | map for students who
Who are the workers in the story? You will use some step aside are reading.
explanations for vocabulary that help with meaning (stir, harbor, dawn). These students can

choose to write their
Note: The more figurative and colorful language will be further explored by | own sentences.
the end of the week in a close read.

1. Say: Today we will read the story again and | want you to listen Differentiated
carefully and look carefully at the pictures to find all the different Instruction for
workers that are in our story. Writing:

2. Read the story again. After each page, ask students what workers the
story talked about. Then focus on pictures, what workers do the English Learners:
pictures show us. (CCSS on getting information from text and from Provide sentence
illustrations.) frames:

3. Add all these to the circle map of workers. Teacher .

4. Optional: put workers on your pictorial (print out 2 copies-one for
circle map-later transferred to process grid, and one for pictorial) Students who need
Option 1: Ahead of time, put pictures of workers in order in a pile so extra support:
they can be added to the pictorial as students name them. Ask questions as
Option 2: Add them at a later time as a review. prompts for generating

statements about

Let’s Reflect: Revisit the Big Idea and Essential Questions teachers.

Extending Understanding: Accelerated

Collaboration-Workshop Activity: Learners:

1. Put students in groups of 2 to 4 with a sheet of construction paper Expect more sentences

2. Have them collaboratively plan and draw a community similar to your | in writing about
pictorial. teachers.

e Draw roads/streets
e Draw buildings
e Optional: add trees, cars, parks, etc.

Writing:

Students think about what they know about teachers and their jobs.
Statements will be generated to tell about teachers. These statements will
be turned into questions that someone might ask to learn about teachers.
These questions can become interview questions that students can use to
interview other workers to learn about their jobs.

SAUSD 2013 Common Core Unit Lesson 2 35




Pre-Writing: (15 minutes)

1. Say: “Today I want you to think about the teachers you may have had
in pre-school, kinder and now in first grade. Talk to your partner about
teachers and their jobs. Allow about 3 minutes for students to talk.

3. Have students share out what they know about teachers. Write their
ideas in sentence form on sentence strips (preferable) or chart paper

4. Prompt students to think what tools teachers use, what they do, who
they help, etc.

Process Grid: Begin to add the Teacher on the process grid. Only write in
the “Community Worker Name” and “How they Help our Community”
sections. The other two sections should be filled out during or after Lessons
6-8 (Goods and Services) are covered.

Writing: (15 minutes)

Can be workshop/independent time

1. Re-read the sentences students generated.

2. Tell students to choose and write 3 sentences about a teacher & draw a
picture of a teacher in their Student Learning Journal, p 5.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 2
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Some Folks in a Town
a takeoff on “Rub-a-Dub-Dub”

Ding-a-dong down,

Some folks in a town,

And who do you think they be?
The dentist, the baker,

the computer-parts maker,

the teacher, the nurse, and me.

Ding-a-dong down,

More folks in the town,
Now let me tell you who—
the policewoman'’s here,
the firefighter’s there,

the mailman’s next to you.

Ding-a-dong down,
More folks in the town.
So how many do you see? -
Librarians, bus drivers,
doctors, and grocers,
We're all a community!

Betsy Franco
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 3

Grade Level/Course: | Duration: Estimated 60 minutes (30 reading, 30 writing)

First Grade

Common Core
and Content

Content Standards: History-SS

H-SS1.2.3 Construct a simple map

H-SS1.6.2 Identify the specialized work that people do to manufacture, transport, and market
goods and services and the contributions of those who work in the home.

Common Core:

Reading Literature

RL1.1 With prompting and support, ask and answer questions about key details in a text.
RL1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL1.3 Describe characters, settings, and major events in a story, using key details.

RL1.7 Use illustrations and details in a story to describe its characters, setting, or events.

Standards RL1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1.
Speaking and Listening
SL1.1 Participate in collaborative conversations
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.2 Write informative/explanatory text
W1.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e “Some Folks in a Town”, Appendix B on chart paper, or use the doc camera
Lesson e Circle Map/list from Lesson 2 of the community workers in “Wake Up City.” (little
Preparation pictures)
e “Wake Up City” ppt. or trade book from OCR read aloud library.
Blue:
e  Chart paper.
e Question Cards
e  Student Learning Journal, p. 6
Collaboration:
e City map pictures from yesterday
e Colored pencils, pencils or crayons
Objectives Content: Language:
Red: By re-reading and answering text Red: Students will use complete sentences
dependent questions, students will gaina | individually, in partners, and whole group, to answer
deeper understanding of the narrative, text dependent questions
including author’s choice of words and .
message. Blue: Students will practice asking questions orally
Blue: Students will learn how to ask with a partner and then in writing.
questions to learn more about a person’s
job.
Depth of < Level 1: Recall DX Level 2: Skill/Concept
Knowledge Level | [X] Level 3: Strategic Thinking [<] Level 4: Extended Thinking
College and (] Demonstrating independence X] Building strong content knowledge
Caresel:illlls eady X] Responding to varying demands of audience, task, purpose, and discipline

X] Comprehending as well as critiquing X Valuing evidence
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[_] Using technology and digital media strategically and capably

X] Coming to understand other perspectives and cultures

Common Core

[] Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

Instructional
Shifts X] Regular practice with complex text and its academic vocabulary
> KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING

8, 2 UNDERSTANDING
I8 7«

o £ £82% .

g2 F g7% stir, waken, garages, patrol

£F|  °

s K&

[

< S| Buuwl

> |z g E S workers, black water, harbor, cheep

Ses5g
G+ o=

Pre-teaching

Consider how you will have students talk about questions prior to calling on students: partner talk

Considerations | or small groups (Elbow Groups).
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling  [X] Guided Practice [X] Collaboration [X] Independent Practice
X Guided Inquiry [X] Reflection
Lesson Preparing the Learner:
Opening | Prior Knowledge, Context, and Motivation: (5 minutes.)
¢ Revisit the Big Idea and Essential Questions
e  “Some Folks in a Town” (Teacher Resources)
e Revisit the pictorial-add a few pictures of workers (from circle map) to appropriate places on
the pictorial.
Lesson Interacting with Text: (25 minutes) Differentiated
Sequence | Rereading “Wake Up City” on PowerPoint or on a document camera. | Instruction for Reading:
. English Learners:
Close Reading of text and pictures Assist these students with
E Text/Illustration Dependent Questions the questions by pointing
: to illustrations as you ask
= Teacher Background: questions.
3 o The objective of this lesson is to help students think about how the
g author and illustrator help the student understand literal and Students Who Need
% inferential ideas of the text. Additional Support:
- e Emphasize what the workers do to help people in the city Assist students after the
e As you ask questions, you can give students opportunities to talk with | reading by pointing to the
a partner(s) before sharing their own idea, or before sharing their pictures and repeating the
partner’s idea. On other questions you can just take individual text so they know how the
- . answers were formed.
answers. Vary the strategies throughout. Always require students to
give evidence from the illustration or text (what they hear or words
they can read) to justify their answers. Accelerated Learners:
Listen carefully to their
1. Say: Today we are going to read parts of the story again and answers and add deeper
listen and look for some details the author and illustrator questioning to allow for
more conversation.
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included to help us understand about a city waking up.

Text Dependent Questions:
Title Page: How do the illustration and title on this page help you
understand the main idea of the story? (What is it about?)

pp- 1-2 (slide 2) Read these pages

o What does the author tell you when he says, ‘Under the stars, the
city sleeps’? (the setting-time of day)

e Who is awake at the beginning of the story? (mother, baby, police
officers, cat.)

e Compare how the police officers and the cat are walking. (focus on
the words “prowling” and “walking their beat.”

pp- 3-4 (slide 3)
o What does it mean that people ‘stir ? Show me what “stir” means
in this sentence. (TPR)

pp- 7-8 (slide 5)
¢ How do you think these police officers are helping people in the
city when they walk around at night?

pp- 13-14 (slide 8)
e How are these fishermen different from people who fish for fun?
How do they help the community?

pp- 15-16 (slide 9)

o Name some of the fruits and vegetables that are sold at this market.

e How is the market helping people in the city?
READ THIS PAGE-have students listen for the answers:

e Who else might have done a job that helped get food to the people
in the city?

e What in the text tells you that? (farm=farmer, truck= truck drivers.
Read this section if necessary).

This lesson will continue the next day, with the rest of the pages.

Differentiation for

Let’s Reflect: Revisit the Big Idea and Essential Questions i
Writing:

Extending Understanding:

Collaborative Workshop Activity:

e In their groups, have students collaborate on which workers they
want to depict on their pictorials. They should each draw 1-2
workers on the pictorial.

English Learners:
Provide sentence
frames using question
words.

Students who need
extra support:
Prompt them with
sample questions using
appropriate question
words.

Writing:
Prewriting (20 minutes): Developing Interview Questions

Refer back to the statements students generated yesterday about

teachers.

1. Group the statements logically: i.e.: tools, who they help, what
they do, etc. (This is easily done if they are written on strips.)

2. Ask students what question they could ask from the statements in
one group.

3. Continue to generate questions from the groups.

Accelerated Learners:
Expect more questions
to be written.
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4. Encourage students to think about any other questions they might
want to ask someone whose job they didn’t know anything about.
Some types of questions that might be asked:

What do you do in your job?

Who do you help when you do your job?

Do you were a special uniform?

What tools do you use in your job?

Do you work alone or do you work with other people to do
your job?

How did you learn to do your job?

Why is your job important?

5. Write these questions on sentence strips.

Student Learning Journal, p 6: (10 minutes)

1. Students draw a community worker they would like to learn more
about.

2. Students write (copy) 2-3 interview questions from the sentence
strips you created.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 4

Grade Level/Course: | Duration: Estimated 60 minutes (30 for reading, 30 for writing)
First Grade Date:

Common Core
and Content
Standards

Content Standards: History-SS

H-SS Students examine the geographic and economic aspects of life in their own neighborhoods
H-SS1.2.3 Construct a simple map

H-SS1.6.2 Identify the specialized work that people do to manufacture, transport, and market
goods and services and the contributions of those who work in the home.

Common Core:

Reading Literature

RL1.1 With prompting and support, ask and answer questions about key details in a text.
RL1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL1.3 Describe characters, settings, and major events in a story, using key details.

RL1.7 Use illustrations and details in a story to describe its characters, setting, or events.
RL1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1.
Speaking and Listening

SL1.1 Participate in collaborative conversations

SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.

SL1.6 Produce complete sentences when appropriate to task and situation.

Writing Standards

W1.2 Write informative/explanatory text

W1.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

Materials/
Resources/
Lesson
Preparation

Red:

o  “Wake Up City” ppt. or “Wake Up City” trade book from OCR read aloud library
Blue:

e Prearrange an interview with a worker at your school

Objectives

Content: Language:

Red: By re-reading the story and Red: Collaboratively, students will use complete
answering text-dependent questions, sentences to answer questions.

students will gain a deeper understanding
of the story. Blue: Students will ask questions and listen to the
Blue: Students will learn about an answers as they interview a worker.

occupation through an interview.
(Research)

Depth of
Knowledge Level

X Level 1: Recall X Level 2: Skill/Concept

X Level 3: Strategic Thinking [X] Level 4: Extended Thinking

College and
Career Ready
Skills

[|Demonstrating independence  [X] Building strong content knowledge

X] Responding to varying demands of audience, task, purpose, and discipline
X] Comprehending as well as critiquing X] Valuing evidence

[X] Using technology and digital media strategically and capably

XIComing to understand other perspectives and cultures

Common Core
Instructional
Shifts

X Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

[X] Regular practice with complex text and its academic vocabulary
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Pre-teaching

For the interview, be sure you have scheduled an interview. Choose students who can

Considerations | remember/read the questions from their strip with little help to ask the interview questions today.
If you do not have students who can do this, consider asking the questions yourself, but show the
students the strips you are reading from.

Ccsztizl;‘;‘:ggona' Continue teaching the foundational standards through the Open Court Reading.

(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X] Modeling X Guided Practice [X] Collaboration [ ] Independent Practice
X] Guided Inquiry [ ] Reflection
Lesson
Opening | Prior Knowledge, Context, and Motivation:
e Open with a chant or poem (“Folks Around our Town” or another from the back of the
lesson.
e Revisit the pictorial
Lesson Interacting with Text: (30 minutes) Differentiated Instruction
Sequence | (CJose read for Reading:
Text Dependent Questions: English Learners:
pp- 17-18 (slide 10) Read the page Assist these students with
o The text says the police officers are going back to the station. the questions by pointing to
The author also says that the alarm clocks are ringing. What | illustrations as you ask
do you think the author wants you to know about workers in questions.
E the city? (That some people are finished working and ready to
2 go home when other workers are just getting up to go to work. | Students Who Need
= There are both daytime and nighttime jobs in a city.) Additional Support:
& Assist students after the
= pp. 19-20 (slide 11) reading by pointing to the
2 o Who are the workers on this page? pictures and repeating the
3 o What clues from the text and illustration helped you? (the text so they know how the
pictures of the trucks and the text ‘garbage trucks’ & sprinkler | answers were formed.
truck leaves a trail of shiny wet...” tells you that a garbage
collector and a street cleaner are working). Accelerated Learners:
e How are these workers helping the community? (Keeping it Listen carefully to their
clean) answers and add deeper
questioning to allow for
pp. 23-24 (slide 13) Read the page. more conversation.
o Where do you think the girl is going? What is your evidence?
(she has a backpack)
pp- 27-28 (slidel5) . . .
o What workers does the author want you to remember when he lefe.r entiated Instruction for
. . L. . Writing:
writes this page and shows this illustration? (office workers,
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teachers, principals-take away is the schools are a place in the
community where people work.)

Writing:

As a pre-writing activity, today you will interview a worker (pre-

arranged). We recommend: custodian, (lunch lady), librarian,

speech, nurse on your site or police officer if you are lucky enough
to get one.

1. Review the interview questions you wrote yesterday.

2. You can give each (numbered) sentence strip to a student who
is able to read/remember the question.

3. When interviewing, ask student with question #1 to read their
question. Allow worker to talk. Then proceed through other
questions.

4. If a camera is available, take a picture of the worker with the
students. This can go on your bulletin board.

English Learners:

Allow these students think
time and a question word
prompt if they choose to ask a
question on their own.
Paraphrase what a worker says
to make the information more
comprehensible for these
students.

Students who need extra
support:

Allow these students think
time and a question word
prompt if they choose to ask a
question on their own.

Accelerated Learners:
Allow these students to read
the questions during the
interview.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 5

Grade Level/Course:
First Grade

Duration: Estimated 60 minutes (30 reading, 30 writing)

Common Core
and Content

Content Standards: History-SS

H-SS Students examine the geographic and economic aspects of life in their own neighborhoods
H-SS1.2.3 Construct a simple map

H-SS1.6.2 Identify the specialized work that people do to manufacture, transport, and market
goods and services and the contributions of those who work in the home.

Common Core:

Reading Literature

RL1.1 With prompting and support, ask and answer questions about key details in a text.
RL1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL1.3 Describe characters, settings, and major events in a story, using key details.

RL1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.

Standards RL1.7 Use illustrations and details in a story to describe its characters, setting, or events.
RL1.10 With prompting and support, read prose and poetry of appropriate complexity for grade 1.
Speaking and Listening
SL1.1 Participate in collaborative conversations
SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.2 Write informative/explanatory text
W1.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

Materials/ Red:

Resources/ o “Wake Up City” ppt. or “Wake Up City” trade book from OCR read aloud library — pp.

Lesson 1-6, detailed directions are attached behind this lesson (see all materials and directions)
Preparation Writing:
e Chart paper or white board for class circle map
e Student Learning Journal, p. 7

Objectives Content: Language:
Red: Students will understand setting and | Red: Students will answer questions using evidence
complex language by creating an image of | from the text.
the words. Blue: Students will write complete sentences to
Blue: Students will learn how to write a develop a paragraph.
paragraph describing a worker’s job.

Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level

X Level 3: Strategic Thinking [X] Level 4: Extended Thinking
[ |Demonstrating independence X Building strong content knowledge

College and [X] Responding to varying demands of audience, task, purpose, and discipline

Career Ready
Skills ] Comprehending as well as critiquing = Valuing evidence

[] Using technology and digital media strategically and capably

[X|Coming to understand other perspectives and cultures

Common Core
Instructional
Shifts

[] Building knowledge through content-rich nonfiction texts
X Reading and writing grounded from text

X] Regular practice with complex text and its academic vocabulary
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Pre-teaching

Consider having a talk with students about how to use chalk.

Considerations
CCSZtFO‘;ndgﬁonal Continue teaching the foundational standards through the Open Court Reading.
andards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X] Modeling  [X] Guided Practice [X] Collaboration [ | Independent Practice
[ ] Guided Inquiry [ ] Reflection
Lesson | Prior Knowledge, Context, and Motivation:
Opening
Sing the song, “Some Folks in a Town”
Differentiated Instruction:
Lesson | Interacting With Text: )
Sequence | (C|gge Read-Craft & Structure English Learners:

Lesson Continuum

This reading will focus on the craft/language used to create the setting
(time) of the story. It will be looking at the figurative language and the
specific language used to create both the setting and the mood.

1.

“w N

Say:

“Today we are going re-read just a couple of pages of the story to
understand the setting the author creates with beautiful words and
illustrations.

What is the setting of this story?

Authors use words that help us picture, or visualize, a place and
the time of day. Let’s look at the words the author used to show us,

with words, what time of day it was and what it looked like outside.

See and use the explicit lesson and sample following this lesson plan.

Writing:
Today you will have students recall what they learned about the worker
they interviewed yesterday.

1.

2.

Create a circle map and write phrases as students recall what they
learned.

Model taking phrase from the circle map and reading them as
sentences. Have students Echo Talk each sentence you say.
Have students practice making sentences from the phrases on the
circle map with a partner.

Brainstorm and write a topic sentence about the worker you
interviewed. Students can copy this in their Student Learning
Journal, p. 7.

Students can write in their learning journals 3 sentences about the
person they interviewed.

Option:
If your students are used to writing from a Tree Map only, you can

Through the art lesson,
students will “dim” the light
by blending the chalk, etc.

Students Who Need
Additional Support:
Through the art lesson,
students will “dim” the light
by blending the chalk, etc.
Assist these students with
blending and helping them to
use their hands or tissue.

Accelerated Learners:
Make a connection to the
visualization process that was
created through art.

Differentiated Instruction
for Writing:

English Learners:
Provide a tree map and/or
sentence frames for writing.

Students needing extra
support:

Provide a tree map and/or
sentence frames for writing.
Expect fewer sentences

Accelerated Learners:
Expect more or more
complex sentences.

SAUSD 2013 Common Core Unit Lesson 5
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sort their recollections about the worker into a Tree Map using the
headings you feel will best support your students.

Lesson Reflection

Teacher
Reflection
Evidenced
by Student
Learning/
Outcomes
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Close Read with “Wake Up City!” with Art Lesson

Materials Needed: i
1. Gray construction paper 81/2 x 11 with city template

copied on a Xerox. =2 g o
2. Chalk (yellow, white, orange - if available) Kg ) “ A
3. Crayons (browns, yellow, light green, black, white) N 21|
4. pencil g\
5. Text from the book. E
6. Doc camera for you to model the art with students —

Read the first pages— don’t show the picture:
Under the stars the city sleeps. Only the police
officers are about, walking their beat. Only an
alley cat, prowling a backyard fence. Only a
mother, rocking her baby back to sleep. ey

Ask: What words tell you about the time of day?
(Under the stars)

Who is awake? (cat and mother). <l
Let s show these words on our city. (Tell students “o
to find the “prowling cat” Using chalk)—Make his :
eyes brighten in the night!

Add a little brown crayon to show him on the fence prowling.
How could we show the mother in the window? (get answers—th€y can light the window
with some chalk. They can add a little chalk on the streetlight and blend it in with their
finger or a tissue.)

Read next page— don’t show the picture: Then
slowly the eastern sky begins to brighten.
What is happening now? (the sky is beginning to B 1
lighten) Find the sky in the background. How ca =
you show just a little brightening of the sky?

(Add some orange or yellow to the horizon of the
sky. Blend it.)

Here a light goes on... there a light goes on, as
people stir and waken. How could we show these
words in our picture? (Students will add some light
in some windows. You can discuss “stir” and
“waken” —and why the lights are now on.)

1l
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Close Read with “Wake Up City!” with Art Lesson Continued

Read next page— don’t show the picture: The city

sparrows begin to cheep. And the ducks on the

pond in the park call to one another across the

black water.

a. Think about these words. Besides humans, who
else is waking up? (sparrow and ducks)

b. Where is this happening? Can you find the pary -' N

in the picture?
c. With your pencil, add some sparrow chirping in
the trees. Add some ducks calling to one another.

You can color the ducks in and the sparrows.
d. Now what should we do to the water? (Add some black to the pond with a crayon.)

Read next page— don’t show the picture: The city
is waking in the dim dawn light, and the tops of
tall buildings glow in the first rays of the rising
sun.

Ask: What words does the author use here to help
us know what is happening now? (dim, dawn
light—tops of tall buildings glow, first rays of the
rising sun)

b. Let s begin with the dim, dawn light. Let s go

back to the sky. How can we add more dim light to,

show it is dawn? (add a little white or light yello
chalk to more of the sky and blend it in.)

c. Talk about the tops of tall building glowing:

Have students add more a “glow” to some roofs that
may face the sun.

d. Finally, what did the author say happened in the

sky? Right! The first rays of the rising sun.

If the sun is rising, where is it in the sky? (explain
that the sun is just coming up, so only show part of it.
Show them how to make a half of a circle to show it is
rising. Fill it in with some orange and yellow chalk.

Then add the rays coming out from the sun, brightening
the sky.)

e. Have students talk to their partners or in a class dis-
cussion, how the author woke up the city with words.

Discuss what they learned from the lesson.






66

,241um 2244, 40 Jadod paui] e

140S 2A14DJ0OQD[|0) U0} S2UN4DIJ e dow 224 Jo0J uadpy fuoyH w__n_EoU
}J0S U0J S2un}oId e [puJno [ buluuD2 JUapPNLS e [ uoss?| 10
"2 Uoss?| (+uroguamoy 9 }1UN-}4X24 JUPNLS S2IPN4S [D120G 2unda.g
‘9 4IUN-1X2} LUIPNLS S2IPNLS [DI20S e J0 ¥00q biq) ,o0og supjdodwT, e 91¥9-21129
'9189-21G9 PlJ9 SS2004] e sa2bbd ‘9 lun -3 | S21pn4S |DI20S 04
s2bod ‘9 JuN- 31 S2IPN4S [DI20S e dow 224 e 9 HUN-QAQ S2!pN4S 01205 S|olua4DW
9 +lUN-QAQ S2IpN4S [DI20S e SJ2)JOM JO S24n}o1d |[DWS e [ouJdnof buiuuoa yuapnis
[DUJNOL Ul S20U4U2S 241U
saJ4n}oid 2ouanbag e S221AJ2S 2pIA0Jd OYyM oM} puD ‘Spoob [DUJNOL JUPNLS Ul 241UM bulup

dnoug 2A14pJ0qD|[0)

2pIA0Jd OYM SU2YJOM OM4 211UM/MDIQ e

S4uDM ¥ spaau Jo doy 22J]

SU014J2UU0)

,S20IAI2G 02pIA S21pn4s |p1do0S

S2un4214 22uanbag e puD SP009 }0 %00g 4uptdodwT, e $X2} LUapN4s poay

O2pIA o P19 SS220Ud e buog ¥
X34 JUDPNLS pOIY e (S221A42S "SA SP00B) SUPYNJOM 140G e Anq SIILIALIY

buos e 19 U0SS2 W4 Buipupysaapun Buipuasx3 | am toym o dow 2)241) BAIfDUGED|[6) « | Sidy 26DNBUDT

2 U0SS27 9 1iun S21pN4S |D120G S221AJ2G % SP009 [ U0SS27 9 4lUn S21pN4S [0120S
g Uossa| Juossa g uossa|
8-9 SUOSS27] :M3IAJ2AQD S3IPN}S [DID0G
M40\ 0 spooyJaoqubiaN

$lUN 2409 UOWWO) 2PDUY LS




SAUSD Common Core Lesson Planner

Unit: 4 Grade Level/Course: | Duration: Estimated 60 minutes (30 reading, 30 writing)
Lesson # 6 First Grade
Content Standards: History-SS
H-SS1.6.1 Understand the concept of exchange and the use of money to purchase goods and
services.
Common Core:
Reading Informational Text
RI.1.1 Ask and answer questions about key details in a text.
RI.1.2 Identify the main topic and retell key details of a text.
RI.1.4 Clarify meaning of words
Common RI.1.5 Use various text features/structures
Core and RI.1.6 Distinguish information from pictures and words
Content RI.1.9 Identify similarities and difference between two texts on same topic.
Standards Speaking and Listening
SL1.1 Participate in collaborative conversations
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.2 Write informative/explanatory text
WI.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
Materials/ | Red:
Resources/ e Student circle map in Learning Journal (for Preparing the Learner activity)
Lesson e Scott Foresman Social Studies Unit 6, Lesson 1 (Text Path P 61-newspaper)
Preparation e Use Grade 1Time and Place DVD, P drive, or follow the link:
http://www.ca-hss.com/sf/client/login/login.html
username: (Grade)teacher.sausd.(school code) ex: 1teacher.sausd.098
password: (School Name) ex: king
Once you are logged on:
Click on: “Content” >Unit 6: Goods & Services > Lesson 1 >View > select video or song
icon
e  Student Learning Journal, pp. 8-9
Objectives Content: Language:
Red: Students will learn how people use | Red: Students will classify and categorize services
money for goods and services they need and expenditures through reading and writing in
or want. collaborative groups.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge
Level X Level 3: Strategic Thinking [X] Level 4: Extended Thinking
] Demonstrating independence DXIBuilding strong content knowledge
C(zi::el:filigg [] Responding to varying demands of audience, task, purpose, and discipline
Skills y X Comprehending as well as critiquing X Valuing evidence

[] Using technology and digital media strategically and capably

[X] Coming to understand other perspectives and cultures
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X Building knowledge through content-rich nonfiction texts

Common
Core <] Reading and writing grounded from text
Instructional | [X] Regular practice with complex text and its academic vocabulary
Shifts
KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
- UNDERSTANDING
=
. g| 835 VA
g S| EEPE
o = &
=
s &
& 8.8
> | £32
EE .
22a goods, services, needs, wants
= =
E

Pre-teaching

Have you used any other Social Studies student materials this year? Have you addressed text

Considerations | featyres of informational text with your students? Choose the appropriate option under Preparing
the Learner.
Ccsztlgz‘:l':r‘;:ional Continue teaching the foundational standards through the Open Court Reading.
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling [X] Guided Practice [ | Collaboration [ ] Independent Practice
X Guided Inquiry [ ] Reflection
Lesson Prior Knowledge, Context, and Motivation:
Opening 1. Review the posted Big Idea and Essential Questions at the beginning and end of this lesson.
2. Tell students that they are going to learn about money, how people get it and how it is used.
3. Listen to the song “People Must Pay” on the DVD.
4. Watch the Introduction to Money video on the DVD or the link in the Materials section.
Lesson Preparing the Learner: Differentiated
Sequence 1. Introduce the concept: Students work with a partner to draw or | Instruction:
write five ways they or their parents use money (they can sketch a
picture or write words). Use Student Learning Journal Circle English Learners:
= Map on p. 8. Use more SLPs for
= extended oral practice
= 2. Text features: Two options below, choose the one that fits prior to writing
E your needs:
o OPTIONS: If this is the first time you have discussed features of .
g informational text, it will be essential to spend more time on Special Needs:
2 introducing them. If your students already know about text Require only one
3 features, skip this step and go to option 2) sentence of needs and
Option 1: one of wants.
Introduce features of informational text/scan the text:
e  Ask students to look over the lesson 1 social studies text | 1~ceP sentence frames
and with a partner talk about what they see. up-
e Give students plenty of time to talk about the pictures and
then remind them to look at the words and talk about Accelerated Learners:
what they see in the writing part of the pages. Expect compound or
e Have students share out what they see and write it on a comp}ex sentences.
circle map (Informational text). Use cut out samples Require more than 4
sentences.
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from this text with each feature on the circle map. Be
sure to point out any feature students failed to mention.
(See sample circle map behind lesson.)

Option 2: Use this option if your students know about features

of informational text.

Scan the text:

e Ask students to scan the text with a partner and look for
text features. Ask them to identify the type of text this is
(informational). Ask them to share out any features of
informational text that they see. Be sure to point out any
that they miss.

Interacting with the Text:

1. Read the title and the text to the students, following the
instructions at the bottom of each page (i.e. Vocabulary
Activity, Reading, Instruction, and Summary).

2. Watch the video “Using Money”

Extending Understanding:
Needs and Wants:

e Ask students to collaborate with a partner to categorize things
on their circle maps (that they or their parents use money to
buy) as needs or wants.

e Have students share out NEW IDEAS only and classify.

e Record student responses on Tree Map of Wants/Needs

How we use money

Writing:

1. Oral practice: Use the Tree Map and sentence starters:
e Weneedtobuy . or Ineed .
e Wewanttobuy . or Iwant .

2. Informal Journal Writing: Students use their Student Learning
Journal, p. 9 to write about what they or their family needs and
wants. Encourage four sentences: two needs, two wants.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 7

Grade Level/Course:
First Grade

Duration: 60 minutes (30 reading, 30 writing)

Common Core
and Content
Standards

Content Standards: History-SS

H-SS1.6.1 Understand the concept of exchange and the use of money to purchase goods and
services.

Common Core:

Reading Informational Text

RI.1.1 Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 Clarify meaning of words

RI.1.5 Use various text features/structures

RI.1.6 Distinguish information from pictures and words

RI.1.9 Identify similarities and difference between two texts on same topic.

Speaking and Listening

SL1.1 Participate in collaborative conversations

SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.

SL1.6 Produce complete sentences when appropriate to task and situation.

Writing Standards

W1.2 Write informative/explanatory text

WI.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

Materials/
Resources/
Lesson
Preparation

Red:
o Use Grade 1Time and Place DVD, P drive, or follow the link:
http://www.ca-hss.com/sf/client/login/login.html
username: (Grade)teacher.sausd.(school code) ex: 1teacher.sausd.098
password: (School Name) ex: king
Once you are logged on:
Click on: “Content” >Unit 6: Goods & Services > Lesson 1 >View > select song icon
Small reader or PPT, “The Important Book About Goods and Services”
Chart paper for a Tree Map to sort workers into “goods” and “services”
Small pictures of Community Workers from pre-assessment sort, 1 set (pp. 30-32)
Process Grid

Blue:
e Student Learning Journal, p. 10

Objectives

Content:

Students will learn how workers provide
either goods or services for people in the
community

Language:
Students will classify and categorize workers into
goods or service providers.

Depth of
Knowledge Level

X Level 1: Recall X Level 2: Skill/Concept

X Level 3: Strategic Thinking [X] Level 4: Extended Thinking

College and
Career Ready
Skills

] Demonstrating independence X Building strong content knowledge
[] Responding to varying demands of audience, task, purpose, and discipline

X Comprehending as well as critiquing X Valuing evidence
[_] Using technology and digital media strategically and capably

[ ] Coming to understand other perspectives and cultures
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X Building knowledge through content-rich nonfiction texts
Common Core
Instructional
Shifts

X Reading and writing grounded from text

X] Regular practice with complex text and its academic vocabulary

KEY WORDS ESSENTIAL TO
UNDERSTANDING

WORDS WORTH KNOWING

TEACHER
PROVIDES
SIMPLE

Academic
Vocabulary

FIGURE

OUT THE
MEANING | EXPLANATION

STUDENTS

Pre-teaching Plan ahead the workers you want to include in your process grid.

Considerations | Consider how you will read this small book, overhead document reader or PowerPoint.
Ccsztf;':l::‘:g;ional Continue teaching the foundational standards through the Open Court Reading.
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling [X] Guided Practice [ | Collaboration [ ] Independent Practice
X Guided Inquiry [ ]| Reflection
Lesson | Prior Knowledge, Context, and Motivation:
Opening % Revisit the Big Idea and Essential Questions
1. Listen to the song “People Must Pay” on the DVD or follow the link in the Materials section.
2. Tell students that we are going to review goods and services.
Lesson | Extending Understanding Differentiated Instruction:
ST 1. Quickly sort the worker pictures into “goods” & “services” on
a Tree Map. English Learners:
2. Continue the process grid. You may already have put the Use more SLPs for
£ workers on or you may have your students assist in deciding extended oral practice prior
= which ones to include. to writing
£ 3. Systematically fill in the Process Grid with your students
= having appropriate conversations as you go. (See sample)
O Special Needs:
§ Interacting with the Text: Require only one worker for
] “The Important Book About Goods & Services” each group.
= 4. Read the title and the text to the students. Have students
predict/fill in the final line on each page. Put sentence frames up.
5. Revisit the Big Idea and Essential Questions
Let’s Reflect: Revisit the Big Idea and Essential Questions
Accelerated Learners:
Extending Understanding: Require more than 2
Writing: workers.
Use Student Learning Journal, p.10: Students use their Tree Map to
write/draw two workers who provide goods and two who provide
services.
Lesson Reflection
Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 7
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The
Important
Book

About

Goods

and

Services.
o o

about firefighters is
that they put out fires.
They provide a servicej

-
The important thing
about grocers is that
they sell food. /
They provide goods.

IR AT
The important thing
about newspaper kids is
that they provide our
newspaper. )
They provide goods.

The important thing
about police officers is
that they keep us safe.

They provide a service. )

The important thing
about doctors is that
they keep us healthy.
They provide a service.
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The important thing
about bakers is that
they provide cookies and
cakes.

They provide goods.

The important thing about
garbage collectors is that
they get rid of trash.

They provide a service.

The important thing

about farmers is that

they grow our food.
\They provide goods.

The important thing about
inventors is that they

invent so many things!
Qhey provide goods.

The important thing is
that you can do anything.
Will you provide goods or

\services? /
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 8

Grade Level/Course: | Duration: Estimated 60 minutes (30 reading, 30 writing)

First Grade

Common Core
and Content

Content Standards: History-SS

H-SS1.6.1 Understand the concept of exchange and the use of money to purchase goods and
services.

Common Core:

Reading Informational Text

RI.1.1 Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 Clarify meaning of words

RI.1.5 Use various text features/structures

RI.1.6 Distinguish information from pictures and words

RI.1.9 Identify similarities and difference between two texts on same topic.

Standards Speaking and Listening
SL1.1 Participate in collaborative conversations
SL1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.
SL1.6 Produce complete sentences when appropriate to task and situation.
Writing Standards
W1.2 Write informative/explanatory text
WI.8 With Guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e Scott Foresman Social Studies Unit 6, lesson 2 (Text Path P 65-newspaper)
Lesson e Use Grade 1Time and Place DVD, P drive, or follow the link:
Preparation http://www.ca-hss.com/sf/client/login/login.html
username: (Grade)teacher.sausd.(school code) ex: 1teacher.sausd.098
password: (School Name) ex: king
Once you are logged in:
Click on “content” >Unit 6: Goods & Services > Lesson 2 >View > Introduction icon,
Video icon, or song icon
e Circle Map of Informational Text Features
o Teacher and student copies of p68T5 Social Studies TE for sequencing activity-not provided
e Construction paper
Blue:
e  Paper for "free write"
Objectives Content: Language:
Students will learn how goods are Students will sequence how goods get to consumers.
manufactured, transported and marketed
in our economy.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level
[X] Level 3: Strategic Thinking [X] Level 4: Extended Thinking
] Demonstrating independence X Building strong content knowledge
College and [] Responding to varying demands of audience, task, purpose, and discipline
Cargii::s eady X Comprehending as well as critiquing X Valuing evidence

[_] Using technology and digital media strategically and capably

[] Coming to understand other perspectives and cultures
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Common Core

X Building knowledge through content-rich nonfiction texts

X Reading and writing grounded from text

Instructional
SR X Regular practice with complex text and its academic vocabulary
. KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
282 UNDERSTANDING
>, Z82 2
O o Q > = E
o <05
g S| EEs
o = &
= =2
s &
o
<3| Eses
& g £7 goods
£E3¢g Factory, manufacture, market

Pre-teaching
Considerations

CCSS Foundational
Standards
(K-5 only)

Continue teaching the foundational standards through the Open Court Reading.

Lesson Delivery

Instructional

Methods

Check method(s) used in the lesson:
X Modeling [X] Guided Practice [ | Collaboration [ ] Independent Practice
X] Guided Inquiry [ ] Reflection

Lesson Continuum

Lesson
Opening

Prior Knowledge, Context, and Motivation:

« Revisit the Big Idea and Essential Questions

1. Listen to the song “People Must Pay” on the DVD.
2. Tell students that we are going to learn about how goods get to us.

Lesson
Sequence

Preparing the Learner: Differentiated Instruction:
1. Watch the Introduction video “The Grape Story” on the DVD Ensli .
. nglish Learners:

or digital path Use more SLPs for extended

2. Text features: Scan the text: oral practice prior to writing

Ask students to scan the text with a partner and look for text
features. Ask them to identify the type of text this is

(informational). Ask them to share out any features of Special Needs:
informational text that they see. Be sure to point out any that Require only one sentence
they miss. of needs and one of wants.

Interacting with the Text: Keep sentence frames up.
3. Read the title and the text to the students, following the

instructions on the text. Read TE page 65 for complete lesson
ideas Accelerated Learners:

4. Watch the video “How We Get Goods” Expect more complete,
complex sentences.

Let’s Reflect: Revisit the Big Idea and Essential Questions

Extending Understanding:
Collaborative Activity:
e Put the pictures of how people get cheese on overhead, in
order, as you tell the story on the bottom of the page
(TE page 68T5).
e Remove the pictures
e Give students a piece of construction paper and a set of
pictures. Allow them to work in pairs to sequence the
pictures.
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Writing:
Talk with students about what they learned today: growing
strawberries, making orange juice, factories, making cheese
(allow students to look at their SS newspaper as you talk.) Ask
students to draw and write words or a sentence about something
they learned today. Use the sentence starter: Today I learned
. You can give more direction if you choose, but we want

students to have opportunities to “free write” about their learning,.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 8
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson #9

Grade Level/Course:
First Grade

Duration: 60 minutes (30 minutes reading, 30 minutes writing)

Common Core
and Content
Standards

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a free-
market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information
provided by the words in a text.

RI.1.7 Use the illustrations and details in a text to describe its key ideas.

RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards

W1.2 Write an informative/explanatory text.

W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question.

Materials/
Resources/
Lesson
Preparation

Red:

e Lesson 9 Power Point: So You Want to be a Veterinarian (video)

e Link to video:
http://app.discoveryeducation.com/search?Ntt=so+you+want+to+beta+veterinarian+video
You will be directed to www.discoveryeducation.com and asked to login

o Pictorial: add veterinarian pictures or students drawings

o  Question/Answer Chart

e Community Workers Process Grid

e Veterinarian pictorial (clip art in teacher resource packet)
e Student Learning Journal, p 11

Objectives

Content:

Red: Students will understand the
veterinarian’s job through the viewing of
a video.

Blue: Through a prewriting pictorial and
oral discussion, students will understand
what a veterinarian needs and uses in his
job.

Language:

Red: Students will talk with a partner and in whole
group about what they learned about veterinarians in
the video.

Blue: As a class and with partners, students will
orally rehearse sentences for writing using linguistic
stems.

Depth of
Knowledge Level

X Level 1: Recall X Level 2: Skill/Concept

X Level 3: Strategic Thinking [ |Level 4: Extended Thinking

College and
Career Ready
Skills

] Demonstrating independence X] Building strong content knowledge
[X] Responding to varying demands of audience, task, purpose, and discipline

[ ] Comprehending as well as critiquing [ ] Valuing evidence
X Using technology and digital media strategically and capably

[ ] Coming to understand other perspectives and cultures
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Common Core

X Building knowledge through content-rich nonfiction texts

Instgﬁcftional X Reading and writing grounded from text
ifts
X] Regular practice with complex text and its academic vocabulary
. > KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
S8l x2.,8 UNDERSTANDING
225823 diversity
= 3| 302%
SE|BET:
> &
2 .
E=l v Lo surgery dentistry
S8 2 § EZ acupuncture
R=|Q0kE<
o | 2 D wi
< 502

Pre-teaching

» Express to your students that it is very important to listen to the video especially to the

Considerations information. Be sure to tell the students that listening is an important skill that they will
need to use throughout their lifetime.
» You may also want to model the partner discussion with the Collaborative Academic
Conversations placemat.
CCSS
Foundational | Continue teaching the foundational standards through Open Court Reading.
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods XModeling XIGuided Practice [X]Collaboration [X] Independent Practice
XIGuided Inquiry [ _] Reflection
Lesson | Preparing the Learner:
Opening % Revisit the Big Idea and Essential Questions
Context:
Point to the pictorial of the neighborhood and identify who provide services? Add or draw an animal
hospital.
Prior Knowledge & Motivation: (5 minutes) Use Power Point for this lesson.
Display a picture of a Veterinarian and ask: What is a veterinarian? What questions might you ask a
= veterinarian?
= e Have students think of what they would ask, as they did for the other interview they completed.
£ Tell them to think of some questions they would ask a veterinarian and then share with a partner
g prior to viewing the video. Write down the questions on a Question/Answer Chart.
Lg) | Veterinarian |
2 Questions Answers
3
Lesson | |nteracting with Text: Differentiated Instruction
Sequence | Rijrst View: View Veterinarian Video (This will be an encumbered for Reading
viewing.)
e Have students watch the entire informational video (11
minutes). The students will watch it for a general English Learners:
understanding. Assist students with
e After viewing the text, look back at the question/answer chart vocabulary.
and discuss what questions can be answered. Provide sentence starters for
retell:
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Let’s Reflect: Revisit the Big Idea and Essential Questions

Process Grid:

Ask: Is there anything we should add to our process grid that we
learned from watching ““So you want to be a Veterinarian” video?
Add what students say.

Extending Understanding

Prewriting: (20 minutes)

Begin by drawing a pictorial of a veterinarian (see clip art) on chart
paper. As you draw, explain that veterinarian needs special tools and
equipment to perform his/her job. As you label tools and equipment,
model sentences explaining the veterinarian’s use of the special tools
and equipment.

Oral Rehearse

Echo Talk or Partner Talk
A veterinarian needs

A veterinarian uses

Challenge
A veterinarian needs because
A veterinarian uses because

Student Learning Journal p.11: In their Student Learning Journal
students will label the veterinarian’s tools and equipment. This part
could be a workshop activity.

Veterinarians

Students Who Need
Additional Support:
English Learners:
Assist students with
vocabulary.

Provide sentence starters for
retell:
Veterinarians

Accelerated Learners:
Listen carefully to their
conversation and add deeper
questioning to allow for
more conversation, i.e. Tell
me more.

Differentiated Instruction
for Writing

English Learners:
Assist students by using
linguistic patterns for
questions.

Advanced Learners:
Use wait time to allow
students to come up with
their own.

Special Needs:

Assist students by using
linguistic patterns for
questions and/or model a
few first.

Lesson Reflection

Teacher
Reflection
Evidenced
by Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 9
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 10

Grade Level/Course:
First Grade

Duration: 60 minutes (30 minutes reading, 30 minutes writing)

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a
free-market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

Standards provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ o Lesson 9 Power Point: So You Want to be a Veterinarian (video)
Lesson Link to video:
Preparation http://app.discoveryeducation.com/search?Ntt=so+yout+want+to+be+a+veterinarian+video
You will be directed to www.discoveryeducation.com and asked to login
e Student Learning Journal p.12
e Process Grid
e Options: Use document camera or poster size note-taking guide
e Collaborative Academic Conversations placemats (see Teacher Appendix)
Blue:
e Chart Paper for Tree Map
e Student Learning Journal p.14
Objectives Content: Language:
Red: Students will deepen their Red: Students will use Think-Circle-Pair-Share to
understanding about a veterinarian’s job discuss new ideas about a veterinarian.
through text dependent questions and a Blue: Students will speak and write in complete
note-taking guide. sentences, paraphrasing what they have learned about
Blue: Students understand the main idea | a veterinarian in order to write.
and details about a veterinarian through
the video and tree map.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level
X] Level 3: Strategic Thinking [X] Level 4: Extended Thinking
] Demonstrating independence X] Building strong content knowledge
College and [X] Responding to varying demands of audience, task, purpose, and discipline
Career Ready
Skills X Comprehending as well as critiquing X Valuing evidence

X Using technology and digital media strategically and capably

[ |Coming to understand other perspectives and cultures
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Common Core

X Building knowledge through content-rich nonfiction texts

X Reading and writing grounded from text

Instructional
Shifts X] Regular practice with complex text and its academic vocabulary
Z KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
- = UNDERSTANDING
== 5 N E z diversity
2 <0z <
S 9 =¥ p =
SE | Fa &
) =
= acupuncture
E o wn = U
g8 E EEZ surgery
gt | e 3 = %
“ | §=8E

Pre-teaching

» Express to your students that it is very important to listen to the video especially to the

Considerations information. Be sure to tell the students that listening is an important skill that they will
need to use throughout their lifetime.
» You may also want to model the partner discussion with or without sentence patterns.
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X] Modeling X] Guided Practice [X] Collaboration [X] Independent Practice
X Guided Inquiry X Reflection
Lesson Preparing the Learner:
Opening % Revisit the Big Idea and Essential Questions
Prior Knowledge, Context, and Motivation:
Revisit the pictorial and answer/question chart
Say: “Today we are going to view the veterinarian video again. We will watch the video in
parts to answer questions using a Note Taking Guide.”
= - - : :
= Lesson Interacting with the text: Differentiated
£ | Sequence | Dyighlay Lesson 10 Power Point with veterinarian video and text Instruction for
= ; Readin
g dependent questions. ng
o ) English Learners:
§ Reading Comprehension/Close Read: Second View of the Veterinarian | Assist these students
3 with answers by giving
=~ 1. Put the note taking guide on the document camera and show them how | them the linguistic
it is organized. patterns and point to the
> Text Dependent Questions pieture.
» Picture Clue Answers with the answers of A or B (Question #2 is Stud.eflts Who Need
. . Additional Support:
the only one where the students will have to write a phrase or Point to pictures and
word, depending on the discussion to answer it). use them as context
) ) clues. Encourage talk
Note-Taking Guide is in the Student Learning Journal, p. 12 with the use of
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2. Use the PowerPoint which will provide the questions for discussion
before the viewing and will have the video segments ready for each
question as noted on the note-taking guide.

Note:
Since this may be the first time they do Note Taking for a video, much of
this activity will be teacher modeled. Create a large sized poster of the
Note Taking Guide for further support and visual reference.
» Read each question before viewing the selected segment of the
video.

» Students listen to the segment.

» Students independently record answers from the video using
evidence, in this case the picture clues, from the video.

» Next, give students time to discuss their answers with their
partner. Use placemats from Collaborative Academic
Conversations for providing evidence.

» Circulate as students are talking offering guided inquiry through
questioning and corrective feedback as necessary.

» Call on a few students to share their answer. If a student is unable
to contribute something accurate, direct him/ her back to their
partner. Use questioning, returning to the text, and partner talk to
support student understanding (guiding them to the correct
answer). Record responses on the note taking guide which you
have placed on the document camera or on the poster size Note-
Taking Guide.

» Repeat process for the next segment of the video.

Vocabulary:
Through discussion clarify: diversity

Let’s Reflect: Revisit the Big Idea and Essential Questions
Add any new information to the Process Grid.

Extending Understanding: WRITING

Language and Writing: Have students recall (with a partner) all the
things the veterinarian does in the video. As thev share. list the details on
the first branch on the tree map.

Veterinarian

e Fixes broken bones

e helps many kinds of
animals

e provides surgery and
acupuncture for
animals

e checks animals teeth

linguistic patterns.
Chunk the sentences.

Accelerated Learners:
Encourage these
students to use the text
and paraphrase
information from the
video.

Differentiated
Instruction for
Writing

Advanced Learners:.
Ask them to make a
sentence from the map
prior to giving them
one. Sentences can also
be more complex.

English Learners:
Have them practice
with sentence frames.

Special Needs:
Create more simplified
sentences.

SAUSD 2013 Common Core Unit Lesson 10
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a. Read the list and ask students to identify the main idea. Chart
students’ responses. Work with students as needed to extract the
main idea.

b. If students have NOT come up with “A veterinarian does many
things to take care of animals.” Ask them again, what they saw
the veterinarian do throughout the video.

c. Write the main idea to the heading of the first branch of the tree
map.

d. Add a “title” to the tree map: Veterinarian.

For language practice, “read” the map. Start with the main idea and add
a detail or two: i.e. “A veterinarian does many things to care of animals.
He fixes broken bones. He helps many kinds of animals.” etc.

Oral Practice
o He .
o He and . I

Veterinarian

E— I
A veterinarian does

many things to take
care of animals.

® Fixes broken bones

e helps many kinds of
animals

® provides surgery and
acupuncture for
animals

o checks animals teeth

e Partner Talk
o students practice reading the map with a partner.
e Collaborative oral practice
o talking stick or lines of communication
o after group practice (my turn, your turn with teacher)

Student Learning Journal p.14: Students write two or three details on
journal pg. 14 about a veterinarian. A picture of a veterinarian is already
included; students should add the details in the picture. This part could be
a workshop activity.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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So You Want to be

a Veterinarian

Note Taking Guide
Text Dependent Listen careirully and circle the letter
i below the picture that answers the
Questions question.
Segment 1

Start: 0:00 Stop: 1:17

1. What does Dr. David Guitar, the
veterinarian in this video, like

about his job?

A

Start: 0:58 Stop: 1:17

2. Based on our group discussion
and what Dr. Guitar says, what
do you think diversity means?

I think diversity means:

Segment 2

Start: 2:09 Stop: 4:06

3. How do animals communicate
and why is that important?

4. Why 1s it important for a
veterinarian to read?

SAUSD 2013 Common Core Unit Lesson 10
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 11

Grade Level/Course:
First Grade

Duration: 60 minutes (30 minutes reading, 30 minutes writing)

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a
free-market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

Standards provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e Lesson 11 PPT with Veterinarian Video
Lesson o Link to video:
Preparation http://app.discoveryeducation.com/search?Ntt=so+you+want+to+be+atveterinariant+video
You will be directed to www.discoveryeducation.com and asked to login
e Student Learning Journal, p. 13
e  Process Grid
e  Optional: Poster size note-taking guide
e Collaborative Academic Conversations placemats (see Teacher Appendix)
Blue:
e Tree Map
e  Student Learning Journal, p. 15
Objectives Content: Language:
Red: Students will deepen their understanding Red: Students will use Think-Pair-Share to discuss
about a veterinarian’s tools/equipment through new ideas about a veterinarian’s tools.
text dependent questions and a note-taking guide. | Blue: Students will speak and write in complete
Blue: Students understand the main idea and sentences, paraphrasing what they have learned about a
details about a veterinarian’s tools/equipment veterinarian’s equipment in order to write.
through the video and tree map.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level | [X] Level 3: Strategic Thinking [X|Level 4: Extended Thinking
] Demonstrating independence X Building strong content knowledge
College and X Responding to varying demands of audience, task, purpose, and discipline
Caresel:'illllseady X] Comprehending as well as critiquing X Valuing evidence

[X] Using technology and digital media strategically and capably

[_IComing to understand other perspectives and cultures

Common Core
Instructional
Shifts

[X] Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

X] Regular practice with complex text and its academic vocabulary
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UNDERSTANDING

KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING

exotic
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Pre-teaching

Considerations | » Express to your students that it is very important to listen to the video especially to the

to use throughout their lifetime.

information. Be sure to tell the students that listening is an important skill that they will need

»You may also want to model the partner discussion with or without sentence patterns.

CCSS

Foundational | Continue teaching the foundational standards through the Open Court Reading.

Standards
(K-5 only)

Lesson Delivery

Instructional | Check method(s) used in the lesson:
Methods

X Guided Inquiry [X] Reflection

X Modeling  [X] Guided Practice [X] Collaboration [X] Independent Practice

Lesson | Preparing the Learner:
Opening

@,

+ Revisit the Big Idea and Essential Questions

Prior Knowledge, Context, and Motivation:

Say: Today, we will continue to learn about our neighborhood worker, the Veterinarian.
Ask students what they think: Does a veterinarian provide a service or goods? Why?

Lesson | |nteracting with the text:
Sequence | Nyisplay Lesson 11 Power Point with veterinarian video segments and
text dependent questions.

Reading Comprehension/Close Read: Second View of the
Veterinarian — Segments 3&4

Say: “Today we are going to continue to view the veterinarian video.
We will watch the video in parts to answer Text Dependent Questions
using a Note Taking Guide.”

Lesson Continuum

1. Revisit the note taking guide on the document camera and show them
how it is organized.

» Text Dependent Questions
» Picture Clue Answers with the answers of A or B (Question #2

is the only one where the students will have to write a phrase or
word, depending on the discussion to answer it).

SAUSD 2013 Common Core Unit Lesson 11

Differentiated Instruction
for Reading

English Learners:

Assist these students with
answers by giving them the
linguistic patterns and point
to the picture.

Students Who Need
Additional Support:

Point to pictures and use
them as context clues.
Encourage talk with the use
of linguistic patterns.
Chunk the sentences.

Accelerated Learners:

Encourage these students to
use the text and paraphrase
information from the video.
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Note-Taking Guide is in the Student Learning Journal, p. 13.

2. Use the PowerPoint which will provide the questions for discussion
before the viewing and will have the video segments ready for each
question as noted on the note taking guide.

Continue modeling use of the Note-Taking Guide, as done in Lesson 10.
» Read each question before viewing the selected segment of the
video.

» Students listen to the segment.
» Students independently record answers from the video using
evidence, in this case the picture clues, from the video.

» Next, give students time to discuss their answers with their
partner. Use placemats from Collaborative Academic
Conversations for providing evidence.

» Circulate as students are talking offering guided inquiry through
questioning and corrective feedback as necessary.

» Call on a few students to share their answer. If a student is
unable to contribute something accurate, direct him/ her back to
their partner. Use questioning, returning to the text, and partner
talk to support student understanding (guiding them to the
correct answer). Record responses on the note taking guide
which you have placed on the document camera or poster size
Note Taking Guide.

» Repeat process for the next segment of the video.

Vocabulary:
Through discussion clarify: exotic

Let’s Reflect: Revisit the Big Idea and Essential Questions

Add any new information to the Process Grid.

Extending the Understanding: WRITING

Language and Writing: Have students recall (with a partner) all the
things the veterinarian uses as tools and equipment in the video. As they
share, list the details on the second branch on the tree map.

Veterinarian

® stainless steel table
* stethoscope

* otoscope

s needles

& x-ray machine

SAUSD 2013 Common Core Unit Lesson 11

Differentiated Instruction
for Writing

Advanced Learners:.

Ask them to make a
sentence from the map prior
to giving them one.
Sentences can also be more
complex.

English Learners:
Have them practice with
sentence frames.

Special Needs:

Create more simplified
sentences.
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a. Read the list and ask students to identify the main idea. Chart
students’ responses. Work with students as needed to extract the
main idea.

b. If students have NOT come up with “A veterinarian uses various
tools to do his job.” Ask them again, what they saw the
veterinarian do throughout the video.

c. Write the main idea to the heading of the first branch of the tree
map.

For language practice, “read” the map. Start with the main idea and
add a detail or two: i.e. “A veterinarian uses various tools to do his job.
He uses a stainless steel table. He uses a stethoscope and otoscope .” etc.

e Oral Practice Veterinarian
o Heuses
o Heuses  and [
A veterinarian uses

wariouws tools to do his
jod

& stainless steel table
» stethoscope

* oloscope

* needles

& ¥-ray machine

e Partner Talk
o students practice reading the map with a partner.
e Collaborative oral practice
o talking stick or lines of communication
o after group practice (my turn, your turn with teacher)

Student Learning Journal p.15: Students write two or three details on
journal pg.15 about a veterinarian. A picture of a veterinarian is already
included; students should add the details in the picture. This part could
be a workshop activity.

Lesson Reflection

Teacher
Reflection
Evidenced
by Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 11
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So You Want to be a Veterinarian (Note Taking Guide —continued)

Segment 3
Start: 4:40 Stop: 5:56

5. What treatment did Dr. Guitar,
provide for the dog in the
video?

6. What could you do if you
think you want to be a
veterinarian?

Segment 4
Start: 9:36 Stop: 11:05

7. Why is it important for a
veterinarian to treat different
kinds of animals?

Collaborative Conversation
Reflect on entire video

8. How are veterinarians and
doctors the same?

9. Think back and name the
various tools Dr. Guitar used
throughout the video

SAUSD 2013 Common Core Unit Lesson 11
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 12

Grade Level/Course:
First Grade

Duration: 60 minutes (30 minutes reading, 30 minutes writing)

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a
free-market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

Standards provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ e  Veterinarian PPT with video (Segment 5)
Lesson o Link to video:
Preparation http://app.discoveryeducation.com/search?Ntt=so+you+want-+to+be+a+veterinarian+video&N=18
340
(you will be directed to www.discoveryeducation.com and asked to login)
e Student Learning Journal, p. 16
e  Process Grid
e Collaborative Academic Conversations placemats (see Teacher Appendix)
Blue:
e Tree Map
Student Learning Journal, p. 16
Independent:
Emergent Reader, “All About Veterinarians”
Objectives Content: Language:
Red: Students will watch a video to answer Red: Students will Think-Pair-Share about information of
text dependent questions of a veterinarian. a veterinarian.
Blue: Students will identify main idea and Blue: Students will speak and write in complete sentences
details about how a person prepares to become | about what a person must practice and learn to become a
a veterinarian. veterinarian.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level | [X] Level 3: Strategic Thinking [X|Level 4: Extended Thinking
[] Demonstrating independence [X] Building strong content knowledge
College and X] Responding to varying demands of audience, task, purpose, and discipline
Career Ready . e . . .
Skills X] Comprehending as well as critiquing X Valuing evidence

[X] Using technology and digital media strategically and capably

[_IComing to understand other perspectives and cultures
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Common Core

X] Building knowledge through content-rich nonfiction texts

X] Reading and writing grounded from text

Instructional
Shifts |X| Regular practice with complex text and its academic vocabulary

E = KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
3w g UNDERSTANDING

o > &3 z boarding kennel

g E 2% groomer’s parlor

o 2| g ¢

===

< K& w

3] 8 I E ©

<2 Es2
2oz
Swg
FSs
]

Pre-teaching

Considerations
CCSS
Fg‘t‘:::;'r"d';al Continue teaching the foundational standards through the Open Court Reading.
(K-S only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling  [X] Guided Practice [X] Collaboration [X] Independent Practice
X Guided Inquiry [X] Reflection
Lesson | Preparing the Learner:
Opening
+ Revisit the Big Idea and Essential Questions
Prior Knowledge, Context, and Motivation:
Say: “Today we are going to view a few segments of the veterinarian video. \We will watch
the video and focus on what do you have to do to be a veterinarian”.
Lesson | |nteracting with the text: Differentiated
Sequence | Dyjsplay the Power Point Lesson with veterinarian video and text Instruction in Reading

Lesson Continuum

dependent questions
English Learners:

Assist these students with
answers by giving them
the linguistic patterns.

Reading Comprehension/Close Read: Third View of the Veterinarian

Vocabular"y: . . . Refer to pictures in the
Through discussion clarify: boarding kennel, groomer’s parlor video.
1. Use the Power Point which will provide the questions for Students Who Need
discussion before the viewing and will have the video segments Additional Support:
ready. Refer to pictures in the

video and use them as
context clues. Encourage
talk with the use of
linguistic patterns.

» Read the focus question, “What do you have to do to be a
veterinarian?”” before viewing the selected video.
» Have them listen and watch the video.

» When done, go to the next slide that reviews the focus question Accelerated Learners:
once more. Encourage these students
97
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A veterinarian does many
things to take care of

Next, give them time to discuss their answers with their partner.
Use the placemats from Collaborative Academic Conversations
for providing evidence.

Circulate as students are talking offering guided inquiry through
questioning and corrective feedback as necessary.

Finally, randomly call on a few students to share their answer, if a
student is unable to contribute something accurate, direct him/ her
back to their partner. Use questioning, returning to the text, and
partner talk to support student understanding (guiding them to the
correct answer).

Record responses on the third branch of the Veterinarian Tree Map
after the 2 segments of the video are done and the question has
been answered.

Repeat process for the next segment of the video.

Veterinarian

A veterinarian uses
various tools to do his

animals. job.
¢ fixes broken bones ¢ stainless steel table ¢ works with a vet
e helps many kinds of e stethoscope e does a lot of reading to
animals e otoscope keep up with new
e provides surgery and * needles ideas

acupuncture for

e x-ray machine

animals
o checks animals teeth

Add the veterinarian information to the Process Grid

Continue with Language and Writing Lesson

Extending the Understanding:

Writing:

a.

Read the list and ask students to identify the main idea. Chart
students’ responses. Work with students as needed to extract the
main idea.

Write the main idea to the heading of the third branch of the tree
map.

to use the text and
paraphrase information
from the video.

Differentiated
Instruction in Writing

Advanced Learners:
Ask them to make a
sentence from the map
prior to giving them one.
Sentences can also be
more complex.

English Learners:
Have them practice with
sentence frames.

Special Needs:
Create more simplified
sentences.

SAUSD 2013 Common Core Unit Lesson 12
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Veterinarian

A veterinarian does many A veterinarian uses A person must practice
things to take care of various tools to do his and learn to become a
animals. job. veterinarian.

¢ fixes broken bones e stainless steel table e works with a vet

e helps many kinds of e stethoscope e does a lot of reading to
animals e otoscope keep up with new

e provides surgery and ¢ needles ideas
acupuncture for e x-ray machine

animals
e checks animals teeth

For language practice, “read” the map. Start with the main idea and
add a detail or two: i.e. “A person must practice and learn to become a
veterinarian. A person works with a vet. A person does a lot of reading to
keep up with new things.” etc.

Oral Practice

A person
A person and

Student Learning Journal p.16: Students write two or three details on
journal p.16 about a veterinarian. A picture of a veterinarian is already
included; students should add the details in the picture. This part could be
a workshop activity.

Let’s Reflect: Revisit the Big Idea and Essential Questions
Workshop Group Activity:

The teacher can practice with a small group, reading the Emergent Reader,
“All About Veterinarians”.

Lesson Reflection

Teacher
Reflection
Evidenced
by Student
Learning/
Outcomes

SAUSD 2013 Common Core Unit Lesson 12
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MAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAL

All About
Veterinarians
(Vets)

MAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAL
1644000000000 AAAAAAAAAAAAAAAMAAAAAAAAAAAAAMAAAAAAAAAAAAAAAAAAAAAA

16A00MAAAAAMAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAARRAAARRRRAARRD

M AAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAL

2

Do veterinarians go
to school?

Yes, vets go to
school.

Vets read and learn.

11

M AAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAAL
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What do
veterinarians do?

Vets help pets.

Vets help sick
animals.

3

10
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What else do
veterinarians do?
Vets help zoo animals.

Vets help farm
animals.

Vets help sea animals.

4

9
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What do
veterinarians do?

Vets help pets.

Vets help sick
animals.

3

10
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6

Do veterinarians use
tools?

Yes, vets use tools.

Vets use many tools.

7
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SAUSD Common Core Lesson Planner

Unit: 4 Grade Level/Course: | Duration: Estimated 60 minutes (30 reading, 30 writing)
Lesson # 13 First grade
Content Standards

Common Core
and Content

H-SS 1.6 Students understand basic economic concepts and the role of individual choice in a free-
market economy.

Common Core

Reading Informational Text

RI.1.1 Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.

Standards RI.1.6 Distinguish between information provided by pictures or other illustrations and information
provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question

Materials/ Red:

Resources/ o “Firefighter” big book, pp. 24 to 41

Lesson OCR TE pp. 124-149
Preparation e  Pictorial: add firefighter pictures or students drawings
Blue:
e Firefighter pictorial
e Student Learning Journal, p 17

Objectives Content: Language:
Red: Students will understand firefighters | Red: Students will describe a firefighter’s job.
have many jobs. Blue: Students will classify what firefighters wear
Blue: Students will label the firefighter’s | and use.
gear.

Depth of X Level 1: Recall [X] Level 2: Skill/Concept
Knowledge Level
X Level 3: Strategic Thinking [ ] Level 4: Extended Thinking
XIDemonstrating independence [X] Building strong content knowledge
C(;(r):el:fi{ggy X] Responding to varying demands of audience, task, purpose, and discipline
Skills

X Comprehending as well as critiquing [X] Valuing evidence
[] Using technology and digital media strategically and capably

X] Coming to understand other perspectives and cultures

Common Core
Instructional
Shifts

X Building knowledge through content-rich nonfiction texts
X Reading and writing grounded from text

X Regular practice with complex text and its academic vocabulary
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KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
o 0 5 UNDERSTANDING
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Pre-teaching

Students will have learned about the vet through a video. Today they will learn about firefighters

Considerations | through reading informational text. Explain the features of expository text. Compare it to
information from the video.
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling  [X] Guided Practice [X] Collaboration [ ] Independent Practice
X Guided Inquiry [X] Reflection
Lesson Preparing the Learner:
Opening % Revisit the Big Idea and Essential Questions
Context:
Point to the pictorial of the neighborhood and identify who provide services? Add or draw
students’ attention to the fire station.
Prior Knowledge:
1. Students pair-share what they know about firefighters.
2. Share out what THEIR PARTNER said.
g Motivation:
= Introduce big book story “Firefighters.”
= - -
= Lesson Interacting with Text:
é Sequence | “Fjrefiohters” —First Read Differentiated Instruction
= . ) English Learners:
g 1. Give the students time to look at the photographs that go As;gist students with
5 with th'e text on each page. This book was meant to be vocabulary.
read with the photographs!
) . . ) Provide sentence starters for
2. During this reading do the following for each page: retell:
a. Point out the photograph: what do your students see? Fireﬁ ghters
b. Read the text at a natural pace. Students Who Need
. Additional Support:
After Rea(-llng. . Assist students with
Students will retell what they remember from the reading. Use vocabulary
proximity to listen to your students’ conversations (see '
differentiated instruction on right for some strategies to assist Provide sentence starters for
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students). This is an opportunity to see how well your students
grapple with complex text and it will help you inform your
instruction on future reads of this text.

Process Grid:

Ask: Is there anything we should add to our process grid that we
learned from reading “Firefighters”?

Add what students say, if anything.

Let’s Reflect: Revisit the Big Idea and Essential Questions

Extending Understanding:

Writing:

Prewriting: (20 minutes)

Begin by drawing a new pictorial of a firefighter (see clip art) on
chart paper. As you draw, explain that firefighters need special
gear and tools to perform their job. As you label the gear and
tools, model sentences explaining the firefighter’s use of the
special gear and tools.

Oral Rehearsal
Echo Talk or Partner Talk:
Beginning to Early Intermediate:

A firefighter needs

A firefighter uses

Intermediate to English Only:

A firefighter needs because
A firefighter uses because

Students label the firefighter’s gear and water hose in the Student
Learning Journal, p. 17.

retell:
Firefighters

Accelerated Learners:
Listen carefully to their
conversation and add deeper
questioning to allow for
more conversation, i.e. Tell
me more

Advanced Learners:.
Use wait time to allow
students to come up with
their own.

English Learners:
Assist students by using
linguistic patterns for
questions.

Special Needs:

Assist students by using
linguistic patterns for
questions and/or model a
few first.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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Firefighter




SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 14

Grade Level/Course:
First grade

Duration: Estimated 60 minutes (30 reading, 30 writing)

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a
free-market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

REandags provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question
Materials/ Red:
Resources/ o “Firefighter” big book, pp. 24-31
Lesson e OCRTE Pg. 124 -149,
Preparation o Pictorial — add firefighter pictures or students can draw
Blue:
e Tree Map
e Student Learning Journal, pg. 18
Objectives Content: Language:
Red: Students will learn what firefighters | Red: Students will use complete sentences to
do at the fire station. paraphrase the details and main idea of the text.
Blue: Students will identify main idea and | Blue: Students will use Talk Move 5 in a
details. collaborative conversation to support their writing
about what firefighters do at the fire station.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge
Level X Level 3: Strategic Thinking [X] Level 4: Extended Thinking
[] Demonstrating independence X Building strong content knowledge
College and . ) ) e
Career Ready [X] Responding to varying demands of audience, task, purpose, and discipline
Skills X Comprehending as well as critiquing X Valuing evidence

[_] Using technology and digital media strategically and capably

[X] Coming to understand other perspectives and cultures

Common Core
Instructional
Shifts

X Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

X] Regular practice with complex text and its academic vocabulary
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Pre-teaching

Realize that students think only of firefighters as putting out fires and saving people. Focus

Considerations | students’ attention on the things firefighters do at the station.
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling [X] Guided Practice [X] Collaboration [ ] Independent Practice
X] Guided Inquiry X Reflection
Lesson | Preparing the Learner:
Opening % Revisit the Big Idea and Essential Questions
Prior Knowledge, Context, Motivation:
Introduce the “Firefighter Song” (See teacher resources.)
Lesson | Interacting with Text:
Sequence | Address/clarify vocabulary by helping students figure out meaning and | Differentiated
by providing step aside explanations when necessary. Instruction
Close Read of Complex Text English Learners:
Purpose: listen for evidence of all the things the firefighters do at Assist these students
the station with the vocabulary by
s also pointing to the
= Text Dependent Questions: pictures as you reread.
£ Pg. 24:
= e How long do firefighters work in a day? Use ELSG 182-185
o o Clarify vocabulary: 24 hour day
= . .
2 e What is something that both the firefighters and our classroom do at | Students Who Need
E the start of every day?” (Roll call) Additional Support:
Assist these students
Pg. 25: with the vocabulary by
e  Why is he cooking? Refer back to the concept that they are there a!so pointing to the
for 24 hours and need to eat three meals there. pictures as you reread.
o Clarify vocabulary: crew Use pictures on the tree
map for students who
Pg. 27: don’t read.
e How do firefighters keep the station sparkling clean?
e  Why do they ‘check the equipment’? Acgelerated Learners:
e  What equipment might they check?” Write the words on the
o Clarify vocabulary: equipment, regularly map for.students who
are reading.
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Pg. 29:

e  Why do they need to know about maps?

e What does hazardous material mean? Can you think of any
hazardous material? Why do they need to know about those
things?”

Pg. 31:
e What is a catnap?
e  Why do they only get to take catnaps?”

Add to the process grid: Ask: Is there anything we should add to our
process grid that we learned from reading “Firefighters”?
Add what students say, if anything.

Let’s Reflect: Revisit the Big Idea and Essential Questions

Extending Understanding:

Writing:

Have students recall (with a partner) all the things firefighters do at the
fire station (only info from this part of the text). As they share, list the
details on the first branch of the tree map.

I 1

-cook food
-learn new things
-daily chores
-clean the truck
- exercise & T.V.

a. Read the list and ask students to identify the main idea.

b. Chart students’ responses. Work with students as needed to extract
the main idea.

c. If students have NOT come up with “Firefighters have many things
to do at the fire station.” Tell them again that the author often tells
us the main idea at the beginning. Go back and read the first page

again.

d. Write the main idea to the heading of the first branch of the tree
map.

e. Add a “title” to the tree map: Firefighters.

Firefighters
\ I

Firefighters have many things
to do at the fire station.

-cook food

-learn new things

-daily chores

-clean the truck

- exercise & T.V.

Language and Writing:
For language practice, “read” the map. Start with the main idea and
add a detail or two: i.e. “Firefighters have many things to do at the
station. They wash the truck. They answer phones.” etc.
Oral Practice

o They .

o They  and
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e Partner Talk
o Students practice reading the map with a partner.
e Collaborative oral practice
o talking stick or lines of communication
o after group practice (my turn, your turn with teacher)

Writing:
Students write two or three details in their Student Learning Journal,
p. 18. This part could be a workshop activity.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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The Firefighter Song

(Sung to the tune of: If You're Happy and You Know It)

A firefighter helps when we're in need, He
drives a big red truck with some speed
The fires he puts ouf,

He saves lives without a doubt,

A firefighter helps when we're in need.

If you're house catches fire, call him up
He'll get there in a hurry call him up.
He'll extinguish all the flames,

Never ask who's to blame,

If your house catches fire, call him up.

She'll be wearing all her gear when she shows up,
A helmet, mask and boots when she shows up,
A yellow jacket she will wear,

And a breathing tank for air,

She'll be wearing all her gear when she shows up.

A firefighter helps when we're in need,
She drives a big red truck with some speed
The fires she puts out,
She saves lives without a doubt,

A firefighter helps when we're in need.

Written by Vivian Kusiak, CLAS SAUSD
111



SAUSD Common Core Lesson Planner Teacher:

Unit: 4
Lesson # 15

Grade Level/Course: | Duration: 60 mins. (30 mins. Reading, 30 mins. Writing)
First Grade

Common Core
and Content

Content Standards: History-SS

H-SS Students examine the geographic and economic aspects of life in their own neighborhoods

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a free-market economy.
Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.

RI.1.6 Distinguish between information provided by pictures or other illustrations and information provided by the words

Standards in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather information from provided
sources to answer a question.

Materials/ Red:

Resources/ Lesson e “Firefighters” big book, pp. 32-37

HrtgpL b e OCR TE pp. 148-167

Blue:
o Chart paper
e Student Learning Journal, p. 19

Objectives Content Language:
Red: Students will learn what firefighters do Red: Students will use complete sentences to
when the alarm sounds. paraphrase the details and main idea of the text.
Blue: Students will identify the main idea and | Blue: Students will use Talk Move 5 in a
details. collaborative conversation to support their

writing about what firefighters do when the
alarm sounds.
Depth of Knowledge | [X] Level 1: Recall X Level 2: Skill/Concept
Lol X Level 3: Strategic Thinking [ ]Level 4: Extended Thinking

] Demonstrating independence X Building strong content knowledge

College and Career
Ready Skills

XResponding to varying demands of audience, task, purpose, and discipline

X] Comprehending as well as critiquing X Valuing evidence

Common Core
Instructional Shifts

X Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

[X] Regular practice with complex text and its academic vocabulary

—_ z KEY WORDS ESSENTIAL TO UNDERSTANDING WORDS WORTH KNOWING
= | E8uc :
v ts |8 % 23 control, bay, gear emergency action
ESE |EE53
o = e X
tEE s
S g = 2 ©
<oy | EeEz
& w>SkE3z
E | S2E5%
Lesson Delivery Comprehension
Instructional Check method(s) used in the lesson:
Methods

XModeling XIGuided Practice [X]Collaboration [ ] Independent Practice
XIGuided Inquiry [ ] Reflection
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L.esson Continuum

Lesson | Prior Knowledge, Context, and Motivation:
Opening | Optional: “Firefighters Song”, see Teacher Resources
Body of | |nteracting with Text: Differentiated
Letsl;‘;n. Address/clarify vocabulary by helping students figure out meaning and by Instruction for
Activitiesy | Providing step aside explanations when necessary. Reading:
Questioning
Tasks/ Close Read of Complex Text
Strategies/ | pyrnose: listen for evidence of what firefighters do when the alarm sounds English Learners:
ETeCh“"l"gz Assist these students
ngagemen

Text Dependent Questions:

p- 32:
What must the firefighters do when the alarm sounds?

p. 33:
How is a bay like a garage? Why is the pole the fastest way to get there?

p. 34
What does it mean: ‘the best way to control a fire’? How do they get ready so quickly?

p. 35:
What kind of gear do they wear? Why? (use the picture)

pp- 36-37:
Why do they need two drivers?

Extending Understanding:

Writing:

Have students recall (with a partner) all the things firefighters do when the alarm sounds.
As they share, list the details on the second branch of the tree map.

Firefighters

Firefighters have many things
to do at the fire station.

Firefighters have to move
quickly when the alarm rings.

-cook food. - drop everything
=learn new Thmgs_ -rush to trucks
-do daily chores - slide down pole
-clean the truck. - get dressed quickly in
-exercize & watch TV. gear

= drive to fire

with the vocabulary
by also pointing to
the pictures as you
reread

Students Who
Need Additional
Support:

Assist these students
with the vocabulary
by also pointing to
the pictures as you
reread. Use pictures
on the circle map for
students who don’t
read.

Accelerated
Learners:

Write the words on
the map for students
who are reading.
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Lesson Writing about What you Read

Language and Writing:
Oral Language Practice
e Read the tree map. Start with the main idea and add a detail: i.e.
“Firefighters have to move quickly when the alarm sounds. They slide
down the pole. They jump on the trucks.”
e Partner Talk
o students practice reading the map with a partner.
e Collaborative oral practice
o talking stick or lines of communication
o after group practice (my turn, your turn with teacher)

Writing:
Student Learning Journal, p. 19: Students write two or three details. This part
could be a workshop activity.

Differentiated Instruction for
Reading:

Advanced Learners:.
Read questions

English Learners:

Use drawing clues next to the
questions as an anchor to assist
them in the meaning of the
question.

Special Needs:

Have these students repeat the
question after you have said it, to
ask you a question.

Independent or Homework Option: Distribute the Firefighter Poem from the Teacher Resource packet to
learners who would like to practice more reading at home. You can review during ELD, if you choose.

Lesson Reflection

Teacher
Reflection
Evidenced by
Student
Learning/
Outcomes
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 16

Grade Level/Course: | Duration: 60 minutes (30 minutes reading, 30 minutes writing)

First Grade

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a free-
market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

REandags provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question.
Materials/ Red:
Resources/ o “Firefighter” big book, pp. 38-47
Lesson e OCRTE Pg. 166 -185
Preparation | Blue:
e Tree Map
e Student Learning Journal, pg. 20
Objectives Content: Language:
Red: Students will learn what firefighters | Red: Students will use complete sentences to
do at the scene of a fire. paraphrase the details and main idea of the text.
Blue: Students will deepen their Blue: Students will use Talk Move 5 in a
understanding of what firefighters do at the | collaborative conversation to support their writing
scene of a fire. about what firefighter do at the scene of a fire.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge
Level X Level 3: Strategic Thinking [ ]| Level 4: Extended Thinking
Demonstrating independence X Building strong content knowledge
CColleg;ang X] Responding to varying demands of audience, task, purpose, and discipline
reer
: ?MIISea y X Comprehending as well as critiquing X Valuing evidence

[_] Using technology and digital media strategically and capably

XIComing to understand other perspectives and cultures

Common Core
Instructional
Shifts

X Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

X Regular practice with complex text and its academic vocabulary

b V4
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KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
UNDERSTANDING

chief
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STUDENTS
FIGURE
ouT
THE MEANING

walkie talkies

Pre-teaching

Considerations
CCSS Continue teaching the foundational standards through the Open Court Reading.
Foundational
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X] Modeling X] Guided Practice [ ] Collaboration [ ] Independent Practice
X] Guided Inquiry [ ] Reflection
Lesson | Preparing the Learner:
Opening + Revisit the Big Idea and Essential Questions
Prior Knowledge, Context, and Motivation:
Shared Reading
“Firefighters Poem”, Teacher Resource packet.
Lesson Interacting with Text: Differentiated
Sequence | A jdress/clarify vocabulary by helping students figure out meaning and by | Instruction for
providing step aside explanations when necessary. Reading

Lesson Continuum

Close read of Complex Text
Purpose: listen for evidence of what firefighters do at the fire

Text Dependent Questions:

pp- 38-39:

Why do firefighters use walkie-talkies?
o Clarify: keep in touch

p- 40:
What safety equipment do the firefighters have?
What would happen if they didn’t have air tanks?

p- 41
When do firefighters use a platform ladder?”
o Clarify: platform

p.- 42:
How do firefighters fight the fire and rescue people?

p- 43:

Why do firefighters use a pumper?

p. 44:

Why do you think it takes two men to hold the hose?

p. 46:

What does the author mean by “the firefighters are ready for the next
fire?”

p. 47:

What are some things firefighters do that make them feel proud of their
work?

English Learners:
Assist these students
with the vocabulary
by also pointing to
the pictures as you
reread (Also use
ELSG Guide)

Students Who Need
Additional Support:
Assist these students
with the vocabulary
by also pointing to
the pictures as you
reread. Use pictures
on the circle map for
students who don’t
read.

Accelerated
Learners:

Write the words on
the map for students
who are reading.
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Identifying the Main Idea
1. Partner Talk: Share what you learned about what firefighters do at a
fire?

2. Chart students responses as tree map details (3™ branch)
Read the list and ask students what all these things tell about.

b. If students have NOT come up with “Firefighters have many
things to do at the fire station.” Tell them again that the author
often tells us the main idea at the beginning. Go back and read
the first page again.

c. Write the main idea as the heading for the third branch of the tree

map.
Firefighters
ire ters have ire ers have to move irefighters have many

Firefigh h Firefighters have t Firefighters h

many things to do at the fire quickly when the alarm rings. things to do at a fire.
-k fmd - drn.p E\lwmh“g = uge walkie talkies to talk
=learn new ﬂ'“rgs_ -rush to trucks = use a ladder .
-do daily chores - skde down pole - open roof & windows
-clean the truck. - get dressed quickly in - aftach lines Mrpump

. = giT Streams o ater

-exercize &watch TV, ?':;iw o fie - cloan up after :ﬂ

Let’s Reflect: Revisit the Big Idea and Essential Questions

Lesson Writing About What you Read

Extending Understanding:
Language:
For language practice, “read” the map. Start with the main idea and add a detail or two: i.e.
“Firefighters have many things to do at a fire.
e Oral Practice
o They .
o They  and

e Partner Talk
o students practice reading the map with a partner.

e Collaborative oral practice
o talking stick or lines of communication
o after group practice (my turn, your turn with teacher)
Writing:
Student Learning Journal, p. 20: Students write two or three details. This part could be a
workshop activity.

Differentiated
Instruction for
Reading

Advanced Learners:
Read questions

English Learners:
Use drawing clues
next to the questions
as an anchor to assist
them in the meaning
of the question.

Special Needs:

Have these students
repeat the question
after you have said it,
to ask you a question.

Lesson Reflection

Teacher

Reflection
Evidenced
by Student
Learning/
Outcomes
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson # 17

Grade Level/Course:
First grade

Duration: Estimated 60 minutes (30 reading, 30 writing)

Common Core
and Content

Content Standards: History-SS

H-SS1.6 Students understand basic economic concepts and the role of individual choice in a free-
market economy.

Common Core:

Reading Informational Text

RI.1.1Ask and answer questions about key details in a text.

RI.1.2 Identify the main topic and retell key details of a text.

RI.1.4 With prompting and support, ask and answer questions about unknown words in a text.
RI.1.6 Distinguish between information provided by pictures or other illustrations and information

SRR provided by the words in a text.
RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Writing Standards
W1.2 Write an informative/explanatory text.
W1.8 With guidance and support from adults recall information from experiences or gather
information from provided sources to answer a question

Materials/ Red:

Resources/ o Firefighters poem

Lesson e pg. 42-45 of OCR Firefighter big book
Preparation Blue:
e sentence strips
e markers for collaborative groups

Objectives Content: Language:
Red: Students will understand the tasks Red: Students will ask and answer questions in
firefighters undertake in a fire through a partners and small groups.
close read. Blue: Students will speak in complete sentences
Blue: Students will write stronger using a song.
sentences about firefighters using ‘Farmer
in the Dell’

Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level

X Level 3: Strategic Thinking [X] Level 4: Extended Thinking
] Demonstrating independence X Building strong content knowledge

College and [X] Responding to varying demands of audience, task, purpose, and discipline

Career Ready
Skills = Comprehending as well as critiquing X Valuing evidence

[_] Using technology and digital media strategically and capably

[X] Coming to understand other perspectives and cultures

Common Core
Instructional
Shifts

X Building knowledge through content-rich nonfiction texts
X Reading and writing grounded from text

X Regular practice with complex text and its academic vocabulary
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TEACHER
PROVIDES
SIMPLE
EXPLANATION

KEY WORDS ESSENTIAL TO
UNDERSTANDING

WORDS WORTH KNOWING

trapped

FIGURE

Academic Vocabulary
(Tier IT & Tier III)
OUT THE

STUDENTS

Crew, equipment, emergency run,
monitors the radio, dorm rooms, catnaps

MEANING

Pre-teaching

Realize that students think only of firefighters as putting out fires and saving people. Today you

Considerations | will focus on the exciting part of a firefighter’s job.
CCSZtFO‘;ndgﬁonal Continue teaching the foundational standards through the Open Court Reading.
andards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods X Modeling [X] Guided Practice [X] Collaboration [ ] Independent Practice
X] Guided Inquiry X Reflection
Lesson | Preparing the Learner:
Opening % Revisit the Big Idea and Essential Questions
Prior Knowledge, Context, and Motivation:
Say: Let’s reread the poem “Firefighters Poem”, Use shared reading strategies to read the poem
again. You can also do boys — one line; girls-next line.
Lesson | Interacting with Text:
Sequence | Tyne of Reading: Close reading of pages 42-45 Differentiated
Instruction

Lesson Continuum

Say: Today we will look at just a couple of pages that are really
interesting and see exactly how firefighters go about the task (or work) of
putting out a fire. After all, this is one of the most important tasks they
do.

p. 42 Re-read this page. “Let’s think about where the fire would be.
Where might some people be trapped? (Inside the building) What do they
have to do to get to the people they need to rescue and to get to the
flames? Why do you think the author used the words ‘break’ and
‘smash”? Do these words make you think of doing something slowly and
gently, or fast and hard?

p. 43 Re-read this page. “Look at what word is sort of repeated here.
(pump) Talk about the meaning and how the word changed: pumper
trucks (pumper describes the trucks-adj), pumps — verb.
p. 45 Re-read this page. “Just to make sure the fired doesn’t start again.”
That is an interesting sentence. How could a fire start again? What
exactly do they do to make sure it doesn’t start again?

Add to the process grid: Ask: Is there anything we should add to our
process grid that we learned from reading “Firefighters”?
Add what students say, if anything.

English Learners:
Assist these students
with the vocabulary by
also pointing to the
pictures as you reread
(Also use ELSG Guide
168-169)

Students Who Need
Additional Support:
Assist these students
with the vocabulary by
also pointing to the
pictures as you reread.
Use pictures on the tree
map for students who
don’t read.

Accelerated Learners:
Write the words on the
map for students who
are reading.
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Let’s Reflect: Revisit the Big Idea and Essential Questions

Extending Understanding:

Writing:

Create a cooperative sentence strip activity using the GLAD sentence
patterning chart (follow these directions or refer to the GLAD
directions on the next page):

e  On the white board or chart paper write “firefighters”, maybe in
blue marker.

e Have students generate adjectives that describe firefighters. Write
these words at the left the word “firefighters, in another color
(green?).

e Then have students recall some of the tasks firefighters do in their
job. Write these phrases to the right of the word “firefighters”, in
a different color (red?).

e Have students recall the different places or times a firefighter
works (station and at a fire and when an alarm rings.) Write these
to the right of the phrases in a different color (purple?).

e You can do the “Farmer in the Dell” song to give students idea of
how it works. Do some oral practice. Have 3 students come up
and select the ‘choices’, i.e. adj., verb phrases, location. Practice
creating and saying those sentences. Model having these students
write on a sentence strip(s).

e Two examples: Strong, brave firefighters rescue people at a fire.
Busy, tired firefighters take catnaps at the station.

e Give students a marker to match the color of their assigned part of
the sentence.

e Use the collective strips to create a paragraph about firefighters in
a pocket chart. You can tear off some repetitive noun phrases and
replace them with “they” to revise.

e Consider having students work in collaborative groups. Each
student can write one sentence from the sentence patterning chart
on a small strip of paper. They can glue them onto a piece of
construction paper to form a paragraph. They would have to
cooperatively agree on what they write, so the sentences are all
different and tell a complete story.

Lesson Reflection

Teacher
Reflection
Evidenced
by Student
Learning/
Outcomes
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Co-op Strip and Group Frame Paragraphs

Step-by-Step Process

1. The teacher creates a topic sentence based on the writing prompt.

2. Each team is responsible for formulating one supporting sentence.

3. Each teams’ members work together to formulate a sentence orally.
When they all agree on a sentence, they raise their hands to state the
sentence to the teacher.

4. After confirming that the team agreed on the sentence and that it
has not already been used, the teacher either a) writes the sentence on
a sentence strip for the group (group frame) or b) provides the team
with a sentence strip to record their sentence (co-op paragraph).

5. Teams place their sentence strips in the pocket chart under the
topic sentence.

6. After all of the teams have placed their sentences in the pocket
chart, the teacher calls the students to sit on the rug in front of the
pocket chart to begin the revision and editing process.

7. The teacher begins with revising. He/She has the class read the
piece chorally, and then asks the students to identify some strong
words or phrases found in the paragraph. The teacher highlights these
words with a highlighting marker.

8. Next, the teacher indents the first line of the paragraph, tears extra
space off of the sentence strips, and arranges the strips to look like a
paragraph. The class reads through the paragraph again.

9. Referring to the standards and rubric for revision, the teacher
solicits possible revisions (changing the order of the sentences,
combining sentences, adding more details, substituting more
descriptive words, substituting pronouns for nouns, etc.). Each time
revisions are made, the class reads the paragraph again.

H-'J oEl] *EED EN0 EN0 EN0 ENN END EED END ENN END EED END END M0 EED EED EED EED END oEED
o L]

Co-op Writing GLAD Strategy
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8. Next, referring to your standards and rubric, the teacher solicits .

ideas for editing, including spelling, grammar, and punctuation. !

9. The final version of the paragraph is typed and used for reading !
material and as a model of writing. .

Note: There are many derivations of this process. You can also give
students the sentence strip and using a pencil, they can try to write the
sentence first. Then, they can refer to the teacher for revision. Using
a colored marker, they can write over the pencil with corrections.

Co-op Writing GLAD Strategy
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SAUSD Common Core Lesson Planner

Unit: 4
Lesson #18
Performance
Task

Grade Level/Course:
First Grade

Duration: 60 minutes (30 minutes collaborative sort, 30 minutes
independent writing)

Common Core
and Content

Writing Standards
W.1.2 Informative/Explanatory Write a description with main idea and details about a community worker
using evidence from an interview and informational text.

Standards W.1.8 Recall information
Materials/ Red:
Resources/ e Neighborhoods at Work Process Grid
Lesson e Tree Map
Preparation e  Community Workers Sort in baggies for each pair of students or small group
Blue:
e  Student Learning Journal, p. 21
Objectives Content: Language:
Students will use information and resources Students will select and write a topic sentence stating
from the unit to identify and describe a whether the community worker provides a good or service
community worker that provides a good or and write two to three sentences providing evidence.
service.
Depth of X Level 1: Recall X Level 2: Skill/Concept
Knowledge Level | [X] Level 3: Strategic Thinking [X] Level 4: Extended Thinking
[ ] Demonstrating independence X Building strong content knowledge
College and [X] Responding to varying demands of audience, task, purpose, and discipline
Career Ready . .. . .
Skills [X] Comprehending as well as critiquing X] Valuing evidence

[] Using technology and digital media strategically and capably

[] Coming to understand other perspectives and cultures

Common Core

[_] Building knowledge through content-rich nonfiction texts
X] Reading and writing grounded from text

Instructional
Shifts <] Regular practice with complex text and its academic vocabulary
z KEY WORDS ESSENTIAL TO WORDS WORTH KNOWING
z ~| x2S UNDERSTANDING
R - = =
SH|EEEE
Ox>2Z . .
I e S z 5 community , goods, services
- 72}
E [ = E
<
[72]
<
o 5 25 £7
T o= = =lia E
§E|B85%
< E = = =
w C=

Pre-teaching
Considerations

Students work in small collaborative groups, elbow or face partners to discuss and sort community workers
based on what they provide; a good or a service.
» Review the Rules of Collaborative Conversations.
Suggestion: Using the Stems for Collaborative Conversations, model what the conversation would
look like and what partners would say to each other.

» Review Neighborhoods at Work Process Grid
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CCSS

Foundational Continue teaching the foundational standards through the Open Court Reading.
Standards
(K-5 only)
Lesson Delivery
Instructional | Check method(s) used in the lesson:
Methods [ 1Modeling [ ] Guided Practice [X] Collaboration [X] Independent Practice
[ ] Guided Inquiry [X] Reflection
Lesson | Prior Knowledge, Context, and Motivation:
Opening | Student will:
» work with a partner or small group to sort the community workers by whether they provide a good or
service, and
» discuss which community worker they would like to be when they grow up
Lesson | Part 1 Differentiated Instruction:
Sequence | Performance Task: Collaborative Sort .
English Learners:
1. Review the Collaborative Conversation Norms and group students Encourage students to use the
with a partner or in a small group. pictorial and the process grid
and sentence frames to form
2. With a partner or in a small collaborative group students will sort opinion and write two to three
community workers by whether they provide a good or service. reasons for their choice.
3. Review the pictorial or the Neighborhoods at Work process grid and | I believe
all the different community workers within the neighborhood I think
From the text I know
4. Review how some workers provide services. Have students share in 1 know from
their group what this means. (These workers do things to make a I learned from
g neighborhood safe, clean, and easier for people to live).
= Special Needs:
= 5. Review how some workers provide goods. Have students share in p
= X ) . . Encourage students use the
= their group what this means. (These community helpers provide :ctorial and d
(3 people in the neighborhood with things they need to live, such as, pictorial and process gri
= food, clothing and other things people want or need). and provide a cloze
S sentence frame for student
3 6. Pass out the baggies with community workers. Display the headings | writing.
~ “Workers Who Provides Goods” and “Workers Who Provide
Services” in your pocket chart. Tell students to sort the A provides a
Community/Neighborhood Workers into these two categories.
Remind them to take turns and work together to sort the pictures in
the correct category. When all students understand the task, say:
Begin. Accelerated Learners:
. .. . Encourage accelerated learners
7. Using proximity, lookl for the followmg: . to write 3-4 sentences, and a
o Are studer}ts ta})kmg, sharing, and working together closing sentence about the
collaboratively? ] ) community worker/job they
e Do they understand how to sort in two categories? want to be/do when they grow
up.
8. At the end of the task, provide feedback on their leaning and P
collaborative abilities. Review the task - asking why workers were
put in each category. Clarifying any misunderstandings.
Part 2

Performance Task: Writing Student Learning Journal, p. 21

a.

Students will draw a picture of the community worker they would
like to be when they grow up.

SAUSD 2013 Common Core Unit Lesson 18
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b.

C.

Students will write two to three sentences about the community
worker. Include whether they provide a good or service.

Students can read their writing to a partner, small group, or class.

Teacher

Reflection
Evidenced
by Student
Learning/
Outcomes
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Teacher Appendix

Extra Poetry and
Chants
to use for:

Small Poetry Books

Extra Fluency Practice
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Community Workers
All around the community
There are people doing things for you and me
1-2 making goods 3-4 providing services
1-2-3-4 Workers all around!

Some workers make things that we need,
Things we wear and use and eat.

1-2 Tailors and shoemakers

3-4 Builders and manufacturers

1-2-3-4 Farmers, bakers and cooksl!

Some workers do things for you and me,
They keep us happy, healthy, safe, and clean.
1-2 police, firemen, teachers,

3-4 doctors, nurse, dentists

1-2-3-4 cleaners, gardeners, trash collectors

Hauling people and things everywhere,

Some workers carry things from here to there.

1-2 movers and truck drivers,
3-4 letter carriers, delivery men,
1-2-3-4 Pilots, taxi and bus drivers!

Community workers helping you and me,
While they earn money for their families.
1-2 working hard,

3-4 getting paid,

1-2-3-4 Being part of a community!

128



Firefighters

The firefighters have to dress
with special hats and boots.
When fighting fires, they need to
wear their fireproof gloves and
Suits.

A firefighter's truck is red and
makes a siren sound so all the
cars will let it by

when there's a fire around.

If you should need a firefighter

someday when you're at home
just call the numbers 9-1-1.
The fire truck will come!

Betsy Franco
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The People at School

An apple for my teacher
who teaches us each day,
A flower for Ms. Rosa
who watches us at play.

A purple plum for Mr. Keys

the friendly maintenance man, &3/

He fixes all the broken stuff
and keeps things spic and span.

A peach for the librarian

who reads us books each week

and lets us take home picture books
to borrow, not to keep.

An orange for the secretary—
she’s always very cool,

A drawing for the principal
who runs the whole big school.

Betsy Franco
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My Friend

Mailman Jim is my good friend.

He brings to us what people send,
Letters, postcards, presents, too,
And best of all, sometimes, he says,
“Today there’s one for you!”
“Thank you very much,” | say.
“Have a very happy day.”

Tomorrow 'l give Mailman Jim
A special letter just for him.

Sandra Liatsos
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Police Officers

The police must be there
night and day

so we are safe at school
and play.

On motorcycle, horse,
or car,

they wear a badge wherever
they are.

They’re here to help us,
you and me.

They protect our whole
community.

Betsy Franco
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Your Trash Collector

People think my job is easy

and some would get so very queasy,
but most are happy as can be

to have a trash collector like mel

I do you favors, yes indeed,
taking stuff that you don't need.
I'm always friendly, never mad,
always there to take the bag.

My timing is so precise,

never late and always nicel

I hope you appreciate the job I do,
and tip your hat to say "thank youl”
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Visits to the Doctor

The doctor fixed my
broken arm, and once
she gave me stitches.
She gives me medicine
to take when poison ivy
itches.

But checkups at the doctor

that just make me want to cheer

are when the nurse says, "That's all, Joe,
Youwon't need shots this year!"

The Vet

to the tune of "Little Bo-Peep”

The vet sees pets,

=173
) “ like cats and dogs.

// ~ And when she's done, she
~ sends them home, wagging
..~ their tails behind them.

Betsy Franco

Her job is just to help them.
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The Baker

The baker leaves
before the sun

to bake the bread,
both white and wheat,

and cakes of chocolate,
dark and sweet,

and sticky rolls

and chocolate treats.

His baking makes

the lovely smells

that make his baked goods
sell so well.

Betsy Franco




Who Am 1?

| look at your teeth

To see they're all right.
Then give you a toothbrush
To help keep them white.
Who am I?

{Dentist)

Is your hair getting shaggy?
Come in, take a seat.

Ill cut it and comb it

To make it look neat.

Who am 1?

(Barber or Hairdresser)

Climb aboard my yellow bus.
We'll ride to school and then,
When your school day’s over,
I"ll drive you home again.
Who am |7

(School bus driver)

o You’ll find me in your classroom
['{ Ut [ When the school bell rings.

e I'm always there to help you

" . so you can learn new things.

I Who am 1?

. (Teacher)
J% T ’ .5 97

AR = Stephanie Calmenson
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